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Committed to providing a
stimulating and caring environment,

which enables all students
to achieve personal success.
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We are pleased to present Riverside 
School Board’s Annual Report for 2015-
2016. It contains information on results 
achieved and the values and objectives 
of our Strategic Plan which is closely tied 
to the Partnership Agreement signed 
between Riverside School Board and the 
Ministry of Education and Higher
Education (MEES).

Educational Services

Although the data pertaining to the graduation 
rate of the school boards has not yet been 
made available by the MEES, we are 
convinced that Riverside School Board will 
remain among the top school boards in the 
Province of Quebec.

Educational Services provides concrete, 
direct support to schools towards enhanced 
student success, namely through on-going 
professional development that is aligned 
with the goals of Riverside’s Partnership 
Agreement.

Despite the public sector negotiations that 
limited some of our initiatives in the first 

half of the 2015-2016 school year, the 
Educational Services team was still very 
present in the remodeling of school libraries, 
the creation of resources and tools (some 
of which to be used province-wide) as well 
as in the one-on-one support of teachers 
and students. In the second half of the 
year,  our  Educat iona l  Serv ices  team
renewed professional  development 
opportunities for a number of schools and 
groups of teachers.

Our partnerships with both the MEES and 
universities help promote classroom practice 
that is reflective and founded upon current 
research. A strong collaboration among 
the RECIT, librarian, and curriculum 
consultants reflects a deep commitment to 
the integration of a range of literacy and 
technology resources and practices within 
the classroom, and to the cultural dimension 
of learning, evident in all professional 
development offered in support of student 
success (workshops, presentations, small 
group and one-on-one support, collective 
standardization and marking centers, etc.).

The work of Educational Services extends 

beyond the regular  school  year.  For 
instance, the Math Boost Camp offers at-
risk students transitioning from elementary 
to secondary school, a two-week program 
for extra support in the summer following 
their elementary schooling, as well as follow-
up into their first year of high school. A full 
summer school program is also available 
to serve a wide variety of student needs, 
whether it be reinforcement of learning, in-
creased levels of success in the subject the 
f o l l o w i n g  y e a r ,  t i m e l y  p r o m o t i o n ,
optimal program or course placement and 
achievement of academic and personal 
goals. For example, a four-week, 100-hour 
b r i dge  cou rse  fo r  t he  Secondary  IV 
“Science Option” Mathematics 426 course 
allows students who register and succeed 
t o  b e  p r o m o t e d  t o  t h e  S e c o n d a r y  V
“Science Option” Mathematics the following 
year. It is a strenuous and demanding 
course that has achieved much success, 
leading to record numbers in the summer 
of 2016, with 40 students registered and 
an 85% success rate.

Riverside School Board has 18 daycare 
services, with 2,793 students registered

REPORT FROM 
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in 2015-2016. There were 147 regular employ-
ees in the 2015-2016 school year. All of 
these received a workshop on planning 
activities that are varied and based on 
the global development of students, and 
that take into account the needs and inter-
ests of children while complementing each 
school’s educational project.

Adult Education

In Adult Education, our ACCESS Queen 
Center in St. Lambert had to be relocated 
in Brossard. Despite the many changes 
of locations for this center over the past 
two years, we managed to increase our 
registrations. The implementation of the 
curriculum renewal is well on its way at 
ACCESS with the participation of many 
teachers at different stages of implementation 
and through the development of learning
situations. Using strategic promotion 
and publicity, we have seen an influx of 
younger students attending our academic 
classes. We developed a partnership with 
Diplomaticq and ChallengeU to create an 
on-line Math CST Secondary IV course for 
the English community.

Vocational Training

In Vocational Training, we started two 
new programs with different partners. In 
Ste-Julie, at the ACCESS Darwin Center, 
in partnership with the Commission scolaire 
des Patriotes, we started two cohorts in 
Stationary Engine Mechanics. We also 
started two cohorts in Trucking in partnership 
with Transport Robert in Longueuil and
the  Cent re  de  t ranspor t  rou t ie r  de  la
Commission scolaire de la Rivière-du-
Nord. We received the authorization to 
extend our program in auto-mechanics 
with New Frontiers School Board until the 
end o f  June 2017 and in  Pharmacy 
Assistance for another 3 years.

Complementary Services

During the 2015-2016 school year, the 
Complementary Services Team continued 
to initiate services in order to respond to 
the diverse needs of our student population. 
Namely, the multidisciplinary approach 
was further enhanced as a means to 
efficiently organize and allocate direct and 
indirect services to Riverside students. In 
collaboration with school administrators, 

t e a c h e r s  a n d  s u p p o r t  s t a f f ,  t h e
Complementary Services team continued 
to  address  the  inc reas ing  number  o f
students with various exceptionalities in 
all spheres of school life including academic 
and social /emot ional  growth and wel l -
be ing.  Despi te  compounded f inanc ia l
restraints, the structural changes within 
the department facilitated the delivery of 
services without compromising our students’ 
educational experience.

The Complementary Services team also 
continued to work closely with the Centers 
of Excel lence, which serve the English
educational community in Quebec. This 
close collaboration ensured that profes-
sionals were made aware of current 
research and practice for various domains 
r e l a t e d  t o  s p e c i a l  n e e d s .  T h e  l a t t e r
contributed to the sustained delivery of 
quality support and training to Riverside 
students and staff.

We  t a k e  p r i d e  i n  o u r  i n d i v i d u a l i z e d
approach to professional development 
(PD),  in tended for  our  RSB teachers,
daycare educators, special education 
technicians, attendants and bus drivers.
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Numerous sessions were designed to 
respond to  ind iv idua l  schoo l  o r  s ta f f
requests .   These were meant  to  offer 
participants with a better understanding 
of various exceptionalities, thus helping 
school teams to identify support measures 
that permitted them to more effect ively
address related challenges.

Human Resources

In 2015-2016, one of the main focuses of 
the Human Resources department was to 
examine the way we managed our CSST 
and salary insurance files in order to be 
more efficient and maximize our resources. 
In the same spirit, as a team, we examined 
every position, adjusted files and stream-
lined our operations in order to be more 
efficient, provide improved services and 
support the schools/centers/departments. 
As part of this process, we asked a focus 
group of employees to tell us what we can 
do differently to make their work easier. It 
was a very well-received endeavour that 
was beneficial to all parties.

F ina l ly,  we are very proud of  our  new 
initiative, the HR Buzz, our newsletter. We 

wanted to be able to reach all employees 
by giving them information, inspiring them 
and maybe making them laugh. I t  was 
impor tan t  f o r  us  to  be  p roac t i ve  and
supportive in a different way.

Technology

The policy on the use of technology was 
reviewed and adopted. High Schools can 
now benefit from parents entering students’ 
absences on-line through the portal. We 
have developed partnerships with two 
transportation companies. The maps are 
accessible on- l ine as wel l  to faci l i tate
communication with parents of children 
taking the bus to school. Smart Boards 
continued to be installed to meet our target 
of 50% of classrooms offering the use of 
this device.

Material Resources

Riverside School Board owns 27 build-
ings, totalling 140,376 m2, with an average 
age  o f  56  yea rs .  Dur ing  2015-2016 , 
Riverside School Board invested close to 
$4.5 million in major projects to maintain 
real estate assets and carry out seven 

major renovation projects in as many 
schools as possible.

These projects include restoration of 
roofs, masonry walls and fenestration 
while maintaining a good vantage point to 
improve the quality of services to users such 
as renovation of washrooms and acoustic 
ceilings. Riverside School Board has also 
continued to invest in air quality and energy 
conservation through the replacement of 
ventilation, lighting and boiler equipment.

Other Important Topics

In December 2015, Bill 86 was tabled by 
the National Assembly. This bill introduced 
modifications to the Education Act aiming 
at:
• modifying school board Governance;
• introducing the subsidiarity principle 

(decisions and powers closer to the 
students);

• increasing school principals’ role in the 
allocation of school board resources;

• further recognizing teachers as peda-
gogical experts;

• simplifying the reporting and account-
ability mechanisms;

PUBLIC SPEAKING CONTEST ME TO WE PRESENTATION WAVE AGAINST BULLYINGWAVE AGAINST BULLYING



• clarifying procedures leading to school 
board mergers;

• aligning vocational training with the 
needs of the labour market.

As most of the focus of this bill was centered
on st ructura l  changes to  school  board 
governance,  i t  c reated confus ion and
disagreement in the province. In the 
spring, the bill was pulled.  In June, it 
was replaced by Bill 105. This latest bill 
was very similar to Bill 86, but without the 
modifications linked to governance and 
structures. The focus was shifted back to 
student success, the subsidiarity concept 
and the decentralization of powers to the 
schools. These proposed modifications to 
t h e  E d u c a t i o n  A c t  w e r e  a d o p t e d  i n
November 2016.

In 2015-2016, we received the authorization 
to create two new Community Learning 
Centers (CLC). St-Johns and St-Lawrence 
VFKRROV�DUH�QRZ�EHQH¿WWLQJ�IURP�WKH�DGGLWLRQ�
of a CLC in their school. Development 
agents are working in implementing the 
Theory of Changes in their school CLC. 
We now have 2 regional CLCs, St-Lambert 
and Richelieu Valley, and 3 local CLCs 

including one at Centennial Regional High 
School. The Richelieu Valley CLC organized 
a partnership table event that was quite 
successful and a good example of community 
partnership.

Recognizing their positive impact on our 
community, last year, we developed new 
partnerships to increase the number 
of international students attending our 
schools. We visited Mexico for a third time 
to promote our schools and opened our 
¿UVW�VXPPHU�ODQJXDJH�VFKRRO�DW�6W�/DPEHUW
In ternat ional  High School  wi th  the 
collaboration of a private language school. 
With the growth of these opportunities, we 
worked closely with our schools where 
international students are registered to 
improve the experience for both the students 
and the receiving school community.

In 2015-2016, we were very proud to 
celebrate the 50th anniversary of the 
amazing educational initiative that is 
French Immersion, now studied and 
implemented worldwide. This model offers 
our students the opportunity to become 
proficient in both English and French. In 
1963, a group of St-Lambert parents, 

including Olga Melikoff, Valerie Neale and 
Murielle Parkes, realized the importance 
for their English-speaking children to master 
the French language, and approached McGill 
University professors to develop a full-
ÀHGJHG� ELOLQJXDO� VHWWLQJ� IRU� WKHLU� FKLOGUHQ��
In 1965, the first “pilot class” started 
in Kindergarten at Margaret Pendlebury 
School in St. Lambert which afforded us 
the privilege of becoming the birthplace 
of French Immersion. Today, we stand by 
our results with great pride and acknowl-
edge the tremendous contributions made 
by our staff, students and parents across 
the years.

Dupuis / Since

Sylvain Racette
DIRECTOR GENERAL

Dan Lamoureux
CHAIR
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Riverside School Board is home to close to 9,000 
students in 19 elementary schools, 4 high schools 
and 5 adult education and vocational training 
centers, servicing 80 municipalities.

Its territory spans more than 7,500 square 
kilometres and extends from Sorel in the north, 
Sainte-Catherine in the west, south to the United 
States border and several kilometres east of the 
Richelieu River.

It is internationally recognized as the birthplace 
of French Immersion, established 50 years ago, 
and places consistently among the top highest 
graduation rates of the 72 schools boards in Quebec.

OUR SCHOOLS
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ÉCOLES
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5 ADULT EDUCATION &
CAREER TRAINING CENTERS 

CENTRES D’ÉDUCATION
ADULTES & FORMATION

PROFESSIONELLE

80MUNICIPALITIES

MUNICIPALITÉS

4 HIGH SCHOOLS

ÉCOLES
SECONDAIRES



ELEMENTARY
SCHOOLS

BELOEIL

Cedar Street Elementary
450 550-2513

French Second Language and
English instruction

BOUCHERVILLE

Boucherville Elementary
450 550-2512

English instruction

BROSSARD

Good Shepherd Elementary
450 676-8166

English instruction

BROSSARD

CANDIAC

St. Lawrence Elementary
450 550-2500

French immersion and English
instruction

CHAMBLY

William Latter Elementary
450 550-2527

French immersion and English
instruction

Harold Napper Elementary
450 676-2651

French immersion and English
instruction



GREENFIELD PARK

,WJJSąJQI�5FWP�.SYJWSFYNTSFQ�8HMTTQ

GREENFIELD PARK

St. Jude Elementary
450 672-2090

French immersion, English
instruction and Pre-K

LONGUEUIL

St. Mary’s Elementary
450 674-0851

French immersion, English
instruction and Pre-K

SAINT-BRUNO

SAINT-BRUNO

Mount-Bruno Elementary
450 550-2511

French immersion

SAINT-HUBERT

Royal Charles Elementary
450 676-2011

French immersion

450 672-0042

Courtland Park International School

Bilingual program & International
Baccalaureate (IB) Primary Years
Programme (PYP)

450 550-2514

DELSON

John Adam Elementary
450 550-2503

French immersion and English
instruction

OTTERBURN PARK

Mountainview Elementary
450 550-2517

French immersion and English
instruction

ELEMENTARY SCHOOLS

Bilingual program & International
Baccalaureate (IB) Primary Years
Programme (PYP)



SAINT-LAMBERT

St. Lambert Elementary

450 671-7301

French immersion and English

instruction

SAINT-LAMBERT

REACH

450 671-1649

Program for students with

handicaps and special needs

SOREL / TRACY

Harold Sheppard Elementary

1 877 550-2521

English instruction

ELEMENTARY SCHOOLS

SAINT-JEAN-SUR-RICHELIEU

SAINT-HUBERT

Terry Fox Elementary

450 678-2142

French immersion

St. Johns Elementary

1 877 550-2501

English instruction, bilingual

program in Cycles 2 & 3



GREENFIELD PARK

Centennial Regional
High School

SAINT-HUBERT

Heritage Regional
High School

Middle School program
Talented and Gifted (TaG)
Math & Science and Liberal Arts Program
French mother tongue/post-immersion
Concentrations in Creative & Performing Arts
Business and Career Education
Personal Development
Languages; Literature & Literacy Production
Mathematics and Science & Technology
Sports, Fitness and Recreation

International Baccalaureate (IB) Middle 
Years Programme (MYP)
Sports Excellence program
Work Oriented Training programs
(pre-work and semi-skilled)
French mother tongue/post-immersion 
Fine Arts Focus program
iCan (computer technology program)

SECONDARY
SCHOOLS

450 656-6100
www.crhs.rsb.qc.ca

450 678-1070
www.hrhs.rsb.qc.ca
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SAINT-JEAN-SUR-RICHELIEU

St. Johns
High School

SAINT-LAMBERT

St-Lambert International
High School

French mother tongue
Advanced Mathematics
Drama program
Arts program

International Baccalaureate (IB) Middle 
Years Programme (MYP)
English Secondary Program
Post Immersion, français langue
seconde, français langue maternelle

1 877 550-2501 450 671-5534
www.saintlambertinternational.ca

SAINT-LAMBERT

REACH

Program for students with handicaps and 
special needs.

450 671-1649



ACCESS
ADULT EDUCATION &

VOCATIONAL TRAINING

Career training programs, continuing education for students 
16 years and older, full and part-time. Saint-Lambert, Saint-
Hubert, Sainte-Julie, Brossard and Longueuil campuses.

450 676-1843 www.access.rsb.qc.ca



ACCESS
ADULT EDUCATION &

VOCATIONAL TRAINING

ACCESS Adult Education and Career Training Center offers 
everything from basic language courses to advanced 
math and sciences, art, creative writing and professional 
programs.



 
Riverside School Board held a Press Conference on May 4th at 
its administrative offices in St. Hubert to highlight the 50th 
Anniversary of French Immersion.  

We had the pleasure of hearing two of the founding mothers, 
Murielle Parkes and Olga Melikoff, who recalled their unrelenting 
quest for a “language bath”; a fascinating story of a feisty group 
of parents who worked hard to reach their objective: French 
Immersion in schools. 

Several other guests were also present at the event, including 
Marla Williams, CPF Coordinator Quebec (Canadian Parents for 
French); Lise Langlois, Director of English Community Services, 
MEES; Charles Taker, Liaison Officer, Office of the Commission 
RI�2I¿FLDO�/DQJXDJHV�DQG�'DYLG�2��-RKQVWRQ��4XHEHF�5HSUHVHQWDWLYH��
Office of the Commissioner of Official Languages, who spoke 
DERXW�WKH�HYROXWLRQ�DQG�EHQH¿WV�RI�OHDUQLQJ�WZR�ODQJXDJHV���$UGHWK�
Neale, daughter of the late Mrs. Neale (a founding mother), was 
also present, as was Nicholas Melikoff, son of Olga Melikoff. 

Also present was Nancy Green, one of the first students of 
the program and currently a Kindergarten French Immersion 
teacher for Riverside.  

We  also  had  the  pleasure  of  
hearing  students  from  Heritage 
Regional  High  School’s  Fine  
Arts  Focus  program, who 
charmed us all with their talented 
voices. A  special  cake,  made  
for  the  occasion,  was  shared  
with  the  guests  who  mingled  
and  recalled  a  few anecdotes 
from the past. 

50e ANNIVERSARY OF 
FRENCH IMMERSION

BOARD-WIDE INITIATIVES

VIRTUAL TOURS

880 Hudson, Greenfield Park, QC  J4V 1H1
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7445 ch. de Chambly, Saint-Hubert, QC  J3Y 3S3
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380 Saint-Michel, St-Jean-sur-Richelieu, QC J3B 1T4
T e l :  1  8 7 7  5 5 0 - 2 5 0 1

CENTENNIAL
REGIONAL HIGH SCHOOL

H E R I T A G E
REGIONAL HIGH SCHOOL

S T. J O H N S
H I G H  S C H O O L

SAINT-LAMBERT
I N T E R N A T I O N A L

675 Green Street, Saint- Lambert, QC  J4P 1V9
Tel: 450 671-5534  www.saintlambertinternational.ca

H I G H  S C H O O L  V I R T U A L  T O U R S

R I V E R S I D E  S C H O O L  B O A R D     C O M M I S S I O N  S C O L A I R E  R I V E R S I D E.

www.rsb.qc.ca
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VIRTUAL TOUR
C L I C K  H E R E

VIRTUAL TOUR
C L I C K  H E R E

VIRTUAL TOUR
C L I C K  H E R E

Cliquez sur les cercles 
pour visionner le
témoignage des

élèves.

Click on the circles
to see the students’

testimonials.

Riverside School Board created a series of virtual high school 
visits for parents who are unable to attend open house nights. 
Click on the image below to see more.

https://www.thinglink.com/scene/694916006069403648


I welcome the opportunity to present my sixth Annual Report. The 
Student Ombudsman plays several roles. Some parents and 
students simply want information on where to take their concerns. 
Usually this means they need a better understanding of the Board’s 
policies, procedures and/or structure. Others hope for advice as to 
how to tackle a situation. Still others seek active intervention with 
the school board by an independent individual. In a few cases, 
this leads to a report with recommendations. Having access to the 
ear of an empathetic, knowledgeable individual independent of the 
school board provides some with confidence that their issues will 
be heard.

Response to the Contacts: Tables 1 and 2 summarize key features 
of my role with complainants over the past school year, with data 
from previous years for comparison. The total number of files was 
essent ia l ly  unchanged f rom last  year,  as 2 f rom 2014-2015
were held over from 2013-2014. The balance of more l imited
communication shifted somewhat from advice to information, while 
the number of contacts resulting in intervention remained more or 
less unchanged.

Most concerns were resolved soon after they were raised. Two 
cases requiring intervention resulted in reports to the Council of 
Commissioners.

STUDENT
OMBUDSMAN’S

REPORT
&HYNTS���UWNRFW^�WTQJ�TK�4RGZIXRFS�G^�ąQJ�FSI�FHFIJRNH�^JFW

TABLE 1

  

2015-2016

2014-2015

2013-2014

2012-2013

2011-2012

2010-2011

INFORMATION

10

5

7

3

6

6

ADVICE

9

16

14

18

9

7

INTERVENTION

8

10

7

2

3

3

TOTAL

27

30

28

23

18

16

.SYJWFHYNTS���J]YJSY�TK�4RGZIXRFS�FHYN[NY^�G^�ąQJ�FSI�^JFW

TABLE 2

 

 

2015-2016

2014-2015

2013-2014

2012-2013

2011-2012

2010-2011

SINGLE, OFTEN

EXTENDED,

COMMUNICATION

15

6

9

3

5

7

SEVERAL

EXTENDED

COMMUNICATIONS

5

13

12

17

10

6

MANY

COMMUNICATIONS

&/OR MEETINGS

7

10

7

3

3

3

PAGE 1/2



Nature of the Complaints: I have characterized the chief concerns 
of each contact in Table 3, along with comparative numbers from 
the previous year. Some issues cross categories, so these data are 
approximations.

No student-to-student bullying or violence issues came to my
attention.

The apparent increase in administrative process files included 3 
interrelated complaints tied to one issue.

For the first time, I found it necessary to prepare an extensive report 
with recommendations on a weapons-related incident. After a knife 
was discovered in a student’s locker, the student was removed from 
the school and given the option to finish the year at another school. 
My concerns about the severity of the consequences led to these 
final recommendations:

That the Council encourage the Director General to fine-tune the 
consequences imposed upon students found in violation of the 
“Policy to Maintain a Safe, Respectful and Drug-Free Environment 
in Schools”, adjusting them to suit the severity and frequency of the 
infractions.

That the Council expand the list of penalties for infractions of the 
“Policy to Maintain a Safe, Respectful and Drug-Free Environment 
in Schools” to better reflect the principles of progressive discipline.

The Riverside School Board is currently consulting on a revised 
policy which better reflects the concerns raised by my report.

In another, unrelated, report to the Council of Commissioners,
I responded to a parent’s complaint about how the Board had dealt 
with his concerns about his treatment 
by school officials. I concluded that 
the Board’s “…response to the incident 
has been both thorough and appropriate 
and remains ongoing”.

Respectfully submitted,
October 25, 2016
Peter Woodruff
Student Ombudsman
for the Riverside School Board
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Primary Issues by concern and school level, 2014-2015/2015-2016

TABLE 3

MAIN CONCERN

Specials Needs

Student-student bullying

Staff-student bullying/over-reaction

Administrative process

Transportation

Mark complaints

Curriculum

Suspension/expulsion

Weapons-related

ELEMENTARY

8/4

0/0

3/1

4/3

5/1

0/0

1/0

0/0

0/0

SECONDARY

2/3

1/0

1/1

4/6

0/2

1/2

0/0

1/4

0/1

STUDENT
OMBUDSMAN’S

REPORT



1 

69%

.6%

20%

.4%7%3%

Operating subsidies - MEES (14-15 69%)

Other subsidy & contribution (14-15 .6%)

School tax  (14-15 20%)

School fees  (14-15 .4%)

Sales of goods & services ( 14-15 7%)

Other Revenues ( 14-15 3%)

     Actual 
      2015-2016 

     Actual 
     2014-2015 

Operating Subsidy MEES $  74,348,494 $ 74,445,860 

Other Subsidy / Contribution $    1,141,027 $      685,758 

School Tax $  22,578,144 $ 21,286,861 

School Fees $       640,883 $      466,241 

Sales of Goods & Services $    6,508,340 $   7,203,580 

Misc. Revenues $    2,891,143 $   3,340,164 

Depreciation deferred revenues   
acquisition fixed assets 

$         74,833 $        69,571 

TOTAL REVENUES $108,182,865 $107,498,034 



Distribution of Expenditures 

45%

22%

14%

5%

10%4%

Teaching activities (14-15 45%)

Support to teaching (14-15 22%)

Complementary activities (14-15 14%)

Administrative activities (14-15 5%)

Building activities ( 14-15 10%)

Other activities ( 14-15 4%)

2 

    Actual 
    2015-2016 

    Actual 
    2014-2015 

Teaching Activities $  49,565,386 $ 48,964,622 

Support to Teaching Activities $  23,398,293 $ 24,208,324 

Complementary Activities $  14,463,558 $ 14,675,558 

Administrative Activities $    5,049,400 $   5,376,557 

Building Activities $  11,349,668 $ 10,844,659 

Other Activities $    4,228,366 $   3,923,898 

Expense related – change in provision $       487,929 $      447,235 

TOTAL EXPENSES $108,542,600 $108,440,853 

Surplus (deficit) of the year ($     359,735) ($     942,819) 

The 2015-2016 school year was the second year of the three-year recovery plan 
approved by the Ministry of Education of higher education.  The operating deficit is 
within the limitations of the said recovery plan. 



School Transportation 

1 

     Safety week 
 

     In order to help support the principals 
with the disciplinary problems in the 
school buses, pedagogical material such 
as the Bubusse book collection, safety 
booklets and SAAQ safety programs 
were sent to the Elementary schools.   In 
addition, the transportation mascot 
visited 7 Elementary schools and Tara 
Young, Transportation Technician, spoke 
in the classrooms to the students to 
reinforce the school bus safety rules. 

No. of 
Students 

No. of 
Vehicles 

 
Cost 

Daily 
KM 

Exclusive Daily Transportation 7,166 132 $ 8,635,072 20,832 

Bus & Mini Bus 6,962 96 $ 7,243,265 16,331 

Adapted Vehicles 4 1 $      50,843 69 

Type of Vehicle: Berlines 198 35 $ 1,340,455 4,432 

Allocation to Users 2 0 $           510 0 

Integrated Daily Transport 1,252 0 $    486,552 0 



The Act to prevent and stop bullying and violence in schools was 
adopted on June 15, 2012. 

Riverside School Board administrators continue to work closely 
w i th  Educat iona l  and Complementary  Serv ices  to  deve lop
strategies for their schools in order to respect the requirements of 
the law. A plan is adopted yearly by the Governing Board and
communicated to the school community. 

Section 96.12 of the Education Act states that “for each complaint 
received, the Principal shall send the Director General of the school 
board a summary report on the nature of the incident and the 
follow-up measures taken”. 

Section 220 of the Education Act also states that “by December 31 
of each year, in its annual report, the school board shall state
separately for each school the nature of the complaints reported 
to the Director General of the school board by the  Pr inc ipa l
under section 96.12, the measures taken
and the proportion of those measures for 
wh ich  a  comp la in t  was  f i l ed  w i th  the
Student Ombudsman”. 

While some incidents, dealt with at the school
level, were reported to the School Board, for 
the school year 2015-2016, no complaint under 
section 96.12 of the Education Act was brought to the 
attention of the Director General.

The Student Ombudsman dealt with 1 complaint with 
regards to bullying/violence, and there were no ‘student 
to student’ incidences (refer to the Student Ombudsman 
Report). All incidents in the schools, whether or not they are 
reported to the Director General or the Ombudsman, are 
dealt with in accordance with the schools’ Anti-Bullying and 
Anti-Violence Policies. These policies exist to ensure that 
we intervene rapidly and efficiently in all cases of violence 

or intimidation and that the schools are accountable to their parents 
and communities about the measures taken. 

Nevertheless, during the 2015-2016 school year many of RSB’s 
schools participated in various activities that aimed to promote a 
healthy school climate.  To optimize the services rendered to our 
students outside agencies were invited to deliver presentations 
related to anti-bullying, mentoring programs, training for adults, 
transition camps, structured recess programs, sheltered lunch, to 
name a few. These initiatives were taken at the elementary and 
secondary levels to apply the provisions of Riverside’s Policy on 
Maintaining a Safe, Respectful and Drug-Free Environment in 
Schools.   Despi te effor ts made, in th is context ,  there were 8
forced transfers or expulsions related to bullying and violence. 
These students were subject to a compulsory transfer from their 
school, but are still receiving services in other Riverside schools to 
help them address the events that led to their expulsion.

Final ly,  i t  is  important to note that  Goal 4 of  our Partnership
Agreement / Strategic Plan is devoted to improving healthy living 
and safety in schools. In this Annual Report, you wil l f ind very 
pertinent information concerning the safety and security of our
establishment.

REPORT ON RIVERSIDE’S
COMMITMENT TO 

MAINTAIN A BULLYING-FREE
& VIOLENCE-FREE

ENVIRONMENT

HRHS PINK SHIRT ANTI-BULLYING CAMPAIGN



Law 17: An Act Respecting Workforce Management and Control 
(LGCE), was adopted on December 5, 2014 and its first period of 
application is from January 1, 2015 to March 31, 2015.

Its primary purpose is to monitor and provide a framework for 
changes in the workforce. Based on the calculations that the Treasury 
Board made of our 2014 workforce, we were not supposed to have 

more employees at our employment for the same period in 2015.

MEES established a baseline for Riverside School Board in 2014 
as 1,991 employees.  Although since then, there has been a slight 
growth in the number of employees primarily because of growth of 
students, Riverside School Board is still under its baseline. Enrollment 
growth is an acceptable factor in exceeding the established base line. 

LAW 17
ACT RESPECTING WORKFORCE 
MANAGEMENT AND CONTROL (LGCE)

NUMBER OF EMPLOYEES

MEES Baseline

67

60

0

1 077

722

0

65

0

1 991

March 2014

64

55

0

903

643

0

56

0

1 721

March 2015

64

55

0

896

617

0

54

0

1 686

March 2016

66

57

0

1 071

704

0

60

0

1 958

1  Administrators

2  Professionals

3  Nurses

4  Teachers

���4KąHJ�8YFKK��YJHMSNHNFSX���WJQFYJI�OTGX

���5JFHJ�4KąHJWX

7  Tradesmen and maintenance and service personnel

8  Students and stagiaires

TOTAL
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LAW 17
ACT RESPECTING WORKFORCE 
MANAGEMENT AND CONTROL (LGCE)
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Furthermore, “A public body may not enter into a service contract if the contract eludes (i.e. circumvents) 
the workforce-related control measures taken under this Act.” (Article 15 of the LGCE). A service 
contract that does not respect this new rule will be illegal.

13 contracts over the amount of $25,000 were awarded by the school board, in accordance with 
Article 16 of the Act.

Number of Contracts

Amount of Contracts

Contracts concluded
with a legal

person / company

13

$3,301,302.40

Contracts concluded
with a physical person

(in business or not)

0

0

TOTAL

13

$3,301,302.40



ETHICS’  OFFICER’S
REPORT

The Ethics’ Officer ’s mandate is to examine any expressed complaint directed towards a Commissioner, and to determine, when 
applicable, if a Commissioner has been in contravention of the Code of Ethics and Professional Conduct for Commissioners. In the case 
of an identified contravention, by a Commissioner, if found guilty, the Ethics’ Officer will consider imposing a sanction.

The Ethic’s Officer received two complaints related to the Code of Ethics and Professional Conduct for Commissioners in the 2015-2016 
school year, against two commissioners. There was one complainant for both cases.

The Ethics’ Officer determined both complaints to be receivable, albeit by same complainant, and generally based on same or similar 
evidence and circumstances. After review of the case in its whole: facts, parties involved, evidence presented and allegations made, the 
Ethics’ Officer concluded there had been no contravention to the Code of Ethics and Professional Conduct for Commissioners.

Due to the decision rendered, no sanction was imposed to defendants-commissioners.

In conclusion, the Ethics’ Officer recommends a yearly information and review session, with the RSB Council of Commissioners, related 
to ethics, conflicts of interest and the expected professional conduct of the Commissioners.

Respectfully submitted,
A. Linda Julien, lawyer
Ethics’ Officer
Riverside School Board/
Commission scolaire Riverside           November 2016 

PARTNERSHIP
AGREEMENT STRATEGIC PLAN

Click here to consult the Partnership 
Agreement adopted in May 2010.

Since the goals in our Strategic Plan
are the same as those in the

Partnership Agreement, refer to the
Report on the Partnership Agreement

on the following pages.

CODE OF CONDUCT

Click here to consult the
“Code of Ethics and Professional

Conduct for Commissioners” By-Law

file:http://www.rsb.qc.ca/public/59e74f4a-c76f-4582-97d9-9136f5687bf1/gouvernance/partnership_agreement/rsb_pa_final_240910_eng.pdf
http://www.rsb.qc.ca/public/59e74f4a-c76f-4582-97d9-9136f5687bf1/gouvernance/partnership_agreement/rsb_pa_final_240910_eng.pdf
http://www.rsb.qc.ca/public/59e74f4a-c76f-4582-97d9-9136f5687bf1/gouvernance/partnership_agreement/rsb_pa_final_240910_eng.pdf
http://www.rsb.qc.ca/public/59e74f4a-c76f-4582-97d9-9136f5687bf1/gouvernance/by-laws/2012-2013/by-law_2_code_of_ethics_and_professional_conduct.pdf


REPORT ON THE 2009-2013
STRATEGIC PLAN (MELS)1

To achieve its mission of teaching, socializing, motivating and qualifying as a life-long process, the MELS (now the MEES) brought its 
6WUDWHJLF�3ODQ�IRU�����������WR�WKH�1DWLRQDO�$VVHPEO\��7KH�JRDO�RI�WKH�SODQ��ZKLFK�LGHQWL¿HG���PDLQ�REMHFWLYHV��ZDV�WR�HQVXUH�WKH�GHYHORSPHQW�
of and exposure to Quebec society during those years.  Although this outdated strategic plan is yet to be updated by the MEES, below are 
examples of some of the initiatives taken by Riverside School Board in support of this MEES’s (to be updated) Strategic Plan: 

RIVERSIDE SCHOOL BOARD
- CONTRIBUTION -

MELS STRATEGIC PLAN
- IDENTIFIED STAKES -

Unfortunately, the data pertaining to this section was not made available to use by the MEES.

Our reviewed partnership agreement refocused on strategies to best meet our target was implemented in the 
schools. As soon as the next MEESR strategic plan will be issued, we will be able to formalize our new strategic 
plan.
 
See goals 13, 24, 35 and 56 in the Partnership Agreement Report 2015-2016, which also reflects the board’s
Strategic Plan.

Increase the number of diplomas or 
attestations awarded to students 
under the age of 20

A system of education that meets 
the needs for teaching a knowledge-
based society

5HIHU�WR�*RDO���ZKLFK�DSSHDUV�LQ�WKH�3DUWQHUVKLS�$JUHHPHQW�5HSRUW������������ZKLFK�DOVR�UHÀHFWV�WKH�ERDUG¶V�
Strategic Plan. 

Various models of instruction are offered at Riverside School Board in order to adapt the offer of service to 
individuals and communities. Riverside’s French Immersion programs, International schools, partnerships with 
other school boards are some examples.

5LYHUVLGH¶V�KLJK�UDWH�RI�LQWHJUDWLRQ�RI�VWXGHQWV�ZLWK�KDQGLFDSV�RU�OHDUQLQJ�GLI¿FXOWLHV��LV�DQRWKHU�H[DPSOH�RI�WKH�
Board’s commitment to preparing its clientele for the future while fully respecting their different needs.

$Q�HGXFDWLRQDO�HQYLURQPHQW�¿WWHG�WR�
the diverse needs of individuals and 
communities

PAGE 1/2

Continued on next page



Improving the performance and 
accountability of the Education 
system 

In 2015-2016, Riverside’s administrative costs continued to decrease and were being maintained at less than 5%, 
which is noticeably less than other public and para-public organizations.

Since 2010-2011, school boards went from producing one Financial Annual Report to producing one Financial 
$QQXDO�5HSRUW��WKUHH�WULPHVWUDO�UHSRUWV�DQG�WZR�VSHFL¿F�DXGLWV��

REPORT ON THE 2009-2013
STRATEGIC PLAN (MELS)1 

RIVERSIDE SCHOOL BOARD
- CONTRIBUTION -

MELS STRATEGIC PLAN
- IDENTIFIED STAKES -

Riverside is proud to host many activities promoting an active lifestyle. South Shore Interscholastic Athletic 
Association (SSIAA) numerous tournaments organized to bring our students together as a community, Terry Fox 
runs in 4 high schools and 15 elementary schools and St-Bruno schools’ “United Fun Run” are a few examples to 
our dedication to engage our students and our community in an active lifestyle.

The communities’ commitment to an 
active lifestyle 

Delivery of quality services 

Riverside School Board is proud to remain amongst the top school boards in graduation rate of all school boards 
in the Province of Quebec.

5LYHUVLGH�VWXGHQWV�EHQH¿W�IURP�WKH�RSSRUWXQLW\�WR�VWXG\�LQ�VFKRROV�ZKHUH�WKH�GURSRXW�UDWH�LV�RQH�RI�WKH�ORZHVW�
in the province and where students can become bilingual. Although the data on our student’s success were not 
PDGH�DYDLODEOH�\HW��ZH�DUH�FRQ¿GHQW�WKDW�WKHVH�WUHQGV�ZLOO�EH�FRQ¿UPHG�E\�RXU�����������UHVXOWV�

1  2009-2013 Strategic Plan of the Ministry of Education, Leisure and Sports and Plan stratégique 2009-2013 de la Commission consultative de l’enseignement privé, Gouvernement du Québec, 
ISBN 978-2-550-49309-9 (PDF), Dépôt légal – Bibliothèque et Archives nationales du Québec, 2009 
2  Ibid, p. 3 
3��,QFUHDVH�LQ�WKH�JUDGXDWLRQ�DQG�TXDOL¿FDWLRQ�RI�VWXGHQWV�XQGHU�WKH�DJH�RI���
4��,QFUHDVHG�SUR¿FLHQF\�LQ�)UHQFK�DQG�(QJOLVK
5��,PSURYHG�VWXGHQW�UHWHQWLRQ�DQG�DFDGHPLF�VXFFHVV�LQ�WDUJHWHG�JURXSV��SDUWLFXODUO\�KDQGLFDSSHG�VWXGHQWV�DQG�VWXGHQW�ZLWK�OHDUQLQJ�GLI¿FXOWLHV�

6  Increase in the number of students younger than 20 in vocational training 
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GOAL 1: GRADUATION AND QUALIFICATION RATE OF STUDENTS UNDER THE AGE OF 20 
 

CONTEXT 
 

Table 1: Objectives, Indicators, Targets, Baseline and Outcomes Attained for Goal 1 
 

MINISTÈRE DE L’ÉDUCATION,  DE  L’ENSEIGNEMENT  SUPÉRIEUR  ET  DE  LA  RECHERCHE: OBJECTIVES, INDICATORS, TARGETS  

OBJECTIVES INDICATORS TARGETS 

1a) Increase the graduation and qualification rate of 

students under the age of 20 
x MÉES graduation and qualification rates of 

students under the age of 20 

x By 2020, the graduation and qualification rate of students under the age of 20 

will be 88%. 

1b) Decrease the number of students leaving school 

without a certification or qualification 
x MÉES rates for students leaving without a 

certification or graduation diploma 
x By 2020, the annual public school dropout rate will be reduced from 30% to 10%. 

RIVERSIDE SCHOOL BOARD : OBJECTIVES, INDICATORS, TARGETS AND OUTCOMES 

OBJECTIVES INDICATORS 
RIVERSIDE 
BASELINE 

RIVERSIDE 
TARGETS 

JUNE 2020 

CURRENT RESULTS  

RIVERSIDE 
SCHOOL BOARD 

QUÉBEC  
OVERALL 

1. To increase the number of students obtaining a 

Secondary School Diploma (SSD), Diploma of 

Vocational Studies (DVS, AVS) or qualification in a 

Work-Oriented Training Pathway (SSTP, PWTP, SVI 

or CFER) before the age of 20. 

1.1 The graduation rate (DSS and DVS) and 

qualification rate (SSTP, PWTP, SVI and CFER) 

of students registered in the youth sector. 

June 2008  

(2001-2002)  

7-Year Cohort 

80.4% 

88% 

by June 2020 

(assigned by MEES) 

Not available at 

present. 
Not available at 

present. 

2.  To reduce the annual dropout rate in the youth 

sector. 

2.1 The dropout rate of students registered in 

the youth sector. 

MÉES revised 

2008-2009 

15.3% 

(122 students) 

10.0%  

by June 2020 

(assigned by MEES) 

Not available at 

present. 

Not available at 

present. 

3. To increase the student success rate in 

Elementary Cycle 1 Mathematics. 

3.1 Student Success Rate on the competency 1 

task of the Elementary Cycle 1.2 

Mathematics Assessment. 

JUNE 2014 

(sample of 3 

schools) 

C1 = 65.8% 

75% 
JUNE 2016 

C1 = 79.5% 
 

3.2 Student Success Rate on competency 2 task 

of the Elementary Cycle 1.2 Mathematics 

Assessment. 

JUNE 2014 

(sample of 3 

schools) 

C2 = 81.2% 

80% 
JUNE 2016 

C2 = 64.4% 
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RIVERSIDE SCHOOL BOARD : OBJECTIVES, INDICATORS, TARGETS AND OUTCOMES 

OBJECTIVES INDICATORS 
RIVERSIDE 
BASELINE 

RIVERSIDE 
TARGETS FOR 

JUNE 2020 

CURRENT RESULTS  

RIVERSIDE 
RESULTS  

JUNE 2016 

Quebec English 
Public Sector 

JUNE 2016 

4. To increase the student success rate in Elementary 
Cycle 2 Mathematics. 

 4.1 Student success rate on the competency 1 
task of the Elementary Cycle 2.2 
Mathematics common assessment. 

JUNE 2015 
76.8% 

85% or higher 77.3%  

4.2 Student success rate on the competency 2 
task of the Elementary Cycle 2.2 
Mathematics common assessment. 

JUNE 2015 
74.0% 

80% 77.0%  

5. To increase the student success rate in Secondary 
Cycle 1 Mathematics. 

5.1 Student success rate on the competency 1 
task of the Secondary Cycle 1.2 Mathematics 
common assessment. 

JUNE 2015 
68.5% 

70% 70.6%  

5.2 Student success rate on the competency 2 
task of the Secondary Cycle 1.2 Mathematics 
common assessment. 

JUNE 2015 
55.6% 

70% 66.6%  

6. To increase the student success rate in Secondary 
Cycle 2.2 Cultural, Social & Technical Mathematics. 

6.2 Student success rate (Converted Score) on 
the MEES Uniform Exam (563420 - 
competency 2) for Secondary Cycle 2.2 
Cultural, Social & Technical Mathematics. 

JUNE 2015 
35.6% 

75% 56.7% 68.3% 

7. To increase the student success rate in Secondary 
Cycle 2.2 History & Citizenship Education. 

7.1 Student success rate on the MEES Uniform 
Exam (Converted Score) for Secondary Cycle 
2.2 History & Citizenship Education (587-
404). 

JUNE 2015 
57.9% 

78% 72.8% 80.8% 

7.2 Student success rate on the MEES Uniform 
Exam (Converted Score) for Secondary Cycle 
2.2 Histoire et education à la citoyenneté 
(087-404). 

JUNE 2015 
78.8% 

90% 94.5% 88.4% 
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Table 2:  THE PERCENTAGE OF STUDENTS ACHIEVING 60% OR HIGHER ON FINAL EVALUATIONS 2010-2016 
     (Source: Riverside School Board)  
 

OBJECTIVE INDICATOR  
RIVERSIDE SCHOOL BOARD SUCCESS RATES ON COMMON EVALUATIONS 

JUNE 2010 JUNE 2011 JUNE 2012 JUNE 2013 JUNE 2014 JUNE 2015 JUNE 2016 

To increase the success rate 
of Elementary Cycle 1 and 
Cycle 2 Mathematics. 

The rate of students achieving  60% or higher on the 
Elementary Cycle 1 Mathematics common evaluation 
tasks for: 

x competency 1 (C1) 
x competency 2 (C2) 

C1 = 59.7% 
C2 – 87.6% 

Data not 
available. 

C1 = 81.0% 
C2 = 87.6% 

Data not 
available. 

(Sample of 
3 Schools) 
C1 = 65.8% 
C2 = 81.2% 

Data not 
available. 

C1 = 79.5% 
C2 = 64.4% 

The rate of students achieving 60% or higher on the 
Elementary Cycle 2 Mathematics common evaluation 
tasks for: 

x competency 1 (C1) 
x 2 (C2) 

C1 = 68.8% 
C2 = 88.6% 

Data not 
available. 

C1 = 84.2% 
C2 = 68.0% 

C1 = 85.0% 
C2 = 86.0% 

C1=84.7% 
C2=77.8% 

C1=76.8% 
C2=74.0% 

C1=76.8% 
C2=74.0% 

To increase the success rate 
of Secondary Cycle 1 
students in Mathematics. 

The rate of students achieving 60% or higher on the 
Secondary Cycle 1 Mathematics common evaluation 
tasks for: 

x competency 1 (C1) 
x competency 2 (C2) 

C1 = 56.2% 
C2 = 46.8% 

C1 = 49.3% 
C2 = 45.3% 

C1 = 53.0% 
C2  = 22.0% 

C1 = 62.8% 
C2 = 47.9% 

C1 = 65.8% 
C2 = 62.1% 

C1=68.5% 
C2=55.6% 

C1=76.8% 
C2=74.0% 

To increase the student 
success rate in Secondary 
Cycle 2.2 Cultural, Social & 
Technical Mathematics. 

The rate of students achieving 60% or higher on the 
MEES Uniform Exam (563420 - competency 2) for the 
Secondary Cycle 2.2 Cultural, Social & Technical 
Mathematics. 

Data not 
available. 

Data not 
available. 43.5% 49.8% 54.9% 35.6% 56.7% 

To increase the student 
success rate in Secondary 
Cycle 2.2 History & 
Citizenship Education. 

Student Success Rate on the MEES Uniform Exam 
(Converted Score) for:  

x Secondary Cycle 2.2 History & Citizenship 
Education (587-404) (E) 

x Secondary Cycle 2.2 Histoire et éducation à la 
citoyenneté (087-404) (F) 

Data not 
available. 

Data not 
available. 

E = 55.2% 
F = 89.8% 

E = 70.7% 
F = 91.8% 

E = 70.0% 
F = 95.8% 

E = 57.9% 
F = 78.8% 

E = 72.8% 
F = 94.5% 
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ANALYSIS 
 
1.   Graduation and Qualification Rates 

- As no recent data for graduation and qualification rates has yet been produced by the MEES, the information below is an excerpt from the 2014-2015 report. 
 
According to data published by MEES1, the Riverside 7-year cohort graduation and qualification rate was stable for the cohorts beginning in 2002-2003 and 2003-2004, (79.6% and 79.5% respectively), 
however for the cohort beginning in 2004-2005, the 7-year graduation rate increased to 81.2%, then to 86.3% for the 2005-2006 cohort and to 86.1% for the 2006-2007 cohort.  According to most recent 
data, the cohort beginning in 2007-2008 had a 7-year graduation rate of 83.3%.  This rate is very close to the target of 84.0% set for the end of the 2010-2015 Riverside Partnership Agreement. The 
graduation rate of girls for the 2007-2008 7-year cohort was 85.9%, and for the boys, 80.7%.   
 
The Riverside 5-year graduation rate declined over three cohort years (2006, 2007 and 2008), having rates of 77.4%, 71.8% and 68.4% respectively.   This pattern of decrease in the 5-year graduation rate 
motivated a school board objective and extensive inquiry by Educational Services in 2014-2015.  The resulting report provided an analysis of school and school board data for several cohort years.  The 
analysis included subject-specific  success  rates,  graduation  and  school  ‘leaver’  rates,  summer  school  course success rates and qualification rates. The data analysis and recommendations were provided 
to the administration of each school, in order that all stakeholders could identify the areas of need and devise strategies to increase student success during the 5-year period. It is noteworthy, that the 
2009 5-year cohort graduation rate is 76%. 
 
For the 2007-2008 7-year cohort (graduation up to 2014), the combined graduation rate at Riverside (83.3%) is attributed to the various sectors as follows:  74.7% to the youth sector, 8.0% to the adult 
sector, and 0.6% to the professional sector. The contribution from the adult and professional sectors has remained relatively stable overall since 2004.  For the 2007-2008 cohort, the overall combined 
graduation rate of a Secondary Schools Diploma (SSD) and a Diploma of Vocational Studies (DVS) is 82.4%, and the qualification rate in the Work Oriented Training Pathway (WOTP) Pre Work and Semi-
skilled programs, is 0.9%. The WOTP was established in one Riverside Secondary school in 2008, and included both the Pre Work and Semi-skilled programs. The WOTP meets the needs of students who 
require a blended educational experience which includes basic academic courses, as well as practical training experiences that prepares them for successful entry into the work force.  In addition to the 
WOTP program, one school initiated a Centre de Formation en Entreprise et Récupération  (CFER) program in 2014-2015 which is expected to further increase the qualification rate of students. 
 
2.   Student Dropout Rate  

- As no recent data for graduation and qualification rates has yet been produced by the MEES, the information below is an excerpt from the 2014-2015 report. 
 
According to Tables 2A and 2B (Annex 1), the Riverside dropout rate in the youth sector decreased slightly across three years: 2007-2008 (16.5% - 133 students), 2008-2009 (15.3% - 122 students) and 
2009-2010 (13.4% - 110 students).  The rate remained stable for the next two years; 2010-2011 (13.6% - 110 students) and 2011-2012 (13.9% - 110 students)2. It is noteworthy that the Riverside dropout 
rate target of 16% set in the Partnership Agreement for 2014-2015 was exceeded in 2009-2010, and so the target for 2014-2015 was adjusted downward in the 2011-2012 Partnership Agreement to 
12.5%.   
 
The dropout rate of 2012-2013 is 14.8%3.  This represents 100 students who left school without obtaining qualifications: 13.6% (49 students) were boys and 14.0% (51 students) were girls. Of these 100 
students, 40 students left the school board in Secondary Cycle 1 and Secondary 3 combined, without further obtaining graduation qualifications.  In Secondary IV, 29 students left without obtaining 

                                         
1 Annex 1 : Table 1-A La convention de partenariat, MÉLS – Commission scolaire :  Outil  d’un  nouveau  mode  de  gouvernance,  Portrait  des  statistiques  ministérielles,  Commission  scolaire  Riverside,  juin  2015 
2 Annex 1 : Table 2-A and 2-B La convention de partenariat, MÉLS – Commission scolaire :  Outil  d’un  nouveau  mode  de  gouvernance,  Portrait  des  statistiques  ministérielles,  Commission  scolaire  Riverside,  juin  2015 
 
3 IBID 
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graduation  qualifications  and  in  Secondary  V,  31  students  left.  Of  these  ‘leavers’  in  Secondary  IV,  there were 15 boys and 14 girls.  In Secondary V, the gender proportion was 12 boys and 19 girls who left 
school without graduation requirements. A lower number of boys and girls left school without graduation requirements in Secondary IV and V than the previous year.  In 2011 – 2012, the Riverside 
dropout rate of 14.8% (100 students) was lower than the Québec public sector overall rate of 17.8%.   
 
3.   Increase the student success rate in Elementary Cycle 1.2 Mathematics. 
 
A target success rate of 75% by 2020 was set for competency 1, and 80% for competency 2, as measured by the related tasks in a Cycle 1.2 Mathematics Common Assessment. The initiative of a board-
developed, common assessment at Cycle 1.2 began in 2015-2016, therefore no data is reported for June 2015. In 2016, the student success rate obtained for Competency 1 was 79.5% (which surpasses 
the target, but there is insufficient data to indicate whether this will continue), and 64.4% for competency 2.  Professional development opportunities offered to teachers may not have immediate 
impact on student results, therefore evidence of success may only be present in future years at the targeted grade.  Moreover, the impact of strategies and practices implemented at this Cycle to 
enhance student success might only become visible later in student competency development.  Tracking the success of this cohort at the end of Cycles 2 and 3 will be a better indicator of the successful 
attainment of this objective. 
 
4.   Increase the student success rate in Elementary Cycle 2.2 Mathematics. 
 
A target success rate of 85% by 2020 was set for each of competency 1 and 2, as measured by relevant tasks in the Cycle 2.2 Mathematics Evaluation Situation. Student success rates for 2016 are 77.2% 
for competency 1 and 77.0% for competency 2.  In 2015, a Ministry-produced evaluation was administered to the students.  This provided an opportunity to reflect on program expectations through the 
use of a rigorous tool. In 2016, the evaluation administered was developed by MaST, a DEEN subcommittee. It is to be noted that we can observe comparable results from 2015 to 2016 in both 
competency 1 and competency 2.  Also to be noted, professional development opportunities offered to teachers may not have immediate impact on student results, therefore evidence of success may 
only be present in future years at the targeted grade.  Moreover, the impact of strategies and practices implemented at this Cycle to enhance student success might only become visible later in student 
competency-development.  Tracking the success of this cohort at the end of Cycle 3 will be a better indicator of the successful attainment of this objective. 
 

 
5. Increase the student success rate in Secondary Cycle 1 Mathematics. 
 
A target success rate of 70% by 2020 was set for each of competency 1 and 2, as measured by the relevant tasks in the Cycle 1.2 Mathematics Evaluation Situation.  Student success rates in 2016 were 
70.6% for competency 1 and 66.6% for competency 2.  Results for competency 1 have shown a small increase each year for the past four years.  As for competency 2, results have been subject to 
fluctuation but have resulted in an overall increase (see June 2016).  It should be noted that no Ministry-produced examination exists for Cycle 1.2. It should also be noted that professional 
development opportunities, in the form of reflective collaborative inquiry process, did not occur during the 2015-2016 school year given the public sector negotiations. Also, there was continued effort 
provided towards success in Cycle 1 Mathematics through the implementation of the Grade 6 Math Boost Camp offered to struggling students entering Secondary school. The second cohort of the 
Grade 6 Math Boost camp experienced this support in July 2016.  
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6. Increase the student success rate in Secondary Cycle 2.2 Cultural, Social & Technical Mathematics. 
 
The target success rate set for 2020 for this objective was 75% on competency 2, which is the competency targeted by the MEES uniform examination.  The results have been subject to fluctuation over 
the years. The success rate for 2016 (56.7%) was at its highest since the implementation of the Uniform Exam in 2012. The program content was assessed by MEES and changes were implemented for 
the 2015-2016 school year. Consequently, content was eliminated from both the program and the Uniform Examination. In addition, there has been continued effort placed over the years to form a 
reflective collaborative inquiry team (i.e. data team) of all RSB CST IV teachers. However, no meetings were held during the 2015-2016 school year due to public sector negotiations.  
 

7. Increase the student success rate in Secondary Cycle 2.2 History & Citizenship Education. 
 
A target success rate of 78% by 2020 was set for this objective, for the HEC course delivered in English, as measured by the corresponding MEES Uniform examination.  The success rate for this uniform 
exam in 2016 was 67.1%, an increase of 9.2% from 2015. However, this increase is not an accurate reflection  of  students’  performance;  because  of  the  breach  of  confidentiality  in 2016, the Ministry 
provided each student with 12 additional marks.   As for Histoire et éducation à la citoyenneté, the course delivered in French, the target set for 2020 is 90%, which was already attained in June 2016 
(90.1%).   Again, however, the Ministry decision to give each student an additional 12 marks on the exam has altered student success and our ability to accurately analyze it at this time.   It is to be 
noted that while there was limited professional development as a result of the public sector negotiations, teachers did participate in an Item analysis to carefully investigate student work for each exam 
question.   

 
 
Additional Note: 
 
Despite public sector negotiations that halted a multitude of projects in the first half of the 2015-2016 school year, the Educational Services team was still very present in the remodeling of school 
libraries, the creation of resources and tools (some of which are to be used province-wide) as well as in the one-on-one support of teachers and students and, in the second half of the year, in renewed 
professional development opportunities for a number of schools and groups of teachers.  Our partnerships with both the MEES and universities help promote classroom practice that is reflective and 
founded upon current research. A strong collaboration among the RECIT, librarian, and curriculum consultants reflects a deep commitment to the integration of a range of literacy and technology 
resources and practices within the classroom, and to the cultural dimension of learning, evident in all professional development offered in support of student success (workshops, presentations, small 
group and one-on-one support, collective standardization and marking centers, etc.).  The work of Educational Services extends beyond the regular school year.  For instance, the Math Boost Camp 
offers at-risk students transitioning from elementary to secondary school a two-week program for extra support in the summer following their elementary schooling, as well as follow-up into their first 
year of high school.  A full summer school program is also available to serve a wide variety of student needs, whether it be reinforcement of learning, increased levels of success in the subject the 
following year, timely promotion, optimal program or course placement and achievement of academic and personal goals. 
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GOAL 2: STUDENT SUCCESS IN FRENCH AND IN ENGLISH LANGUAGE ARTS 
 

CONTEXT:  
 

Table 1: Objectives, Indicators, Targets, Baseline and Outcomes Attained for Goal 2 
 

RIVERSIDE SCHOOL BOARD : OBJECTIVES, INDICATORS ,TARGETS AND CURRENT RESULTS 

OBJECTIVES INDICATORS 
RIVERSIDE 
BASELINE 

RIVERSIDE 
TARGETS 

FOR JUNE 2020 

RIVERSIDE 
RESULTS 

JUNE 2016 

1. To increase student success in Elementary Cycle 1 
French (français langue seconde, programme de 
base). 

The student success rate on the reading task of the Elementary Cycle 1.2 assessment for French 
(français, langue seconde, programme de base). 

June 2016 
86.5% 

(6 schools) 
85% 86.5% 

2. To increase student success in Elementary Cycle 3 
French (français langue seconde, programme de 
base). 

The student success rate on the reading task of the Elementary Cycle 3.2 assessment for French 
(français, langue seconde, programme de base). 

June 2015 
74.5% 

83% 90.3% 

3. To increase student success in Elementary Cycle 1 
English Language Arts. 

The student success rate on the reading task of the Elementary Cycle 1.2 assessment for English 
Language Arts assessment. 

June 2016 
72.1% 

(4 schools) 
75% 72.1% 

4. To maintain student success in Elementary Cycle 3 
English Language Arts. 

The student success rate on the reading task of the Elementary Cycle 3.2 assessment for English 
Language Arts. 

June 2015 
84.5% 

75% 84.2% 

5. To increase student success in Secondary Cycle 1 
French (français langue seconde, programme de 
base and français langue seconde, programme 
enrichi). 

The student success rate on the reading task of the Secondary Cycle 1.2 evaluation situation for 
français, langue seconde, programme de base. 

June 2015 
51.8% 

60% 43.6% 

The student success rate on the reading task of the Secondary Cycle 1.2 evaluation situation for 
français, langue seconde, programme enrichi. 

June 2015 
79.9% 

85% 81.9% 

6. To increase student success in Secondary Cycle 1 
English Language Arts. 

The student success rate on the reading task of the Secondary Cycle 1.2 evaluation situation for 
English Language Arts. 

June 2015 
74.8% 

85% n/a 

The student success rate on the writing task of the Secondary Cycle 1.2 evaluation situation for 
English Language Arts. 

June 2015 
93% 

85% n/a 

7. To increase student success in Secondary Cycle 2 
French (français langue seconde, programme de 
base and français langue seconde, programme 
enrichi). 

The student success rate on the writing task of the Secondary Cycle 2.3 uniform examination for 
French (français, langue seconde, programme de base). 

June 2015 
80.7% 

80% 73.3% 

The student success rate on the writing task of the Secondary Cycle 2.3 uniform examination for 
French (français, langue seconde, programme enrichi). 

June 2015 
74.7% 

85% 77.1% 
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Table 2: THE PERCENTAGE OF STUDENTS ACHIEVING 60% OR HIGHER ON RIVERSIDE SCHOOL BOARD FINAL EVALUATIONS JUNE 2011 - 2016 
 (Source: Riverside School Board)  
 

OBJECTIVES INDICATORS 
June 
2011 

June 
2012 

June 
2013 

June 
2014 

June 
2015 

June 
2016 

1. To increase student success in Elementary Cycle 1 
French (français langue seconde, programme de 
base). 

The student success rate on the reading task of the Elementary Cycle 1.2 
assessment for French (français, langue seconde, programme de base). 

n/a 82.6% n/a n/a 67.1% 
(5 schools) 

86.5% 
(6 schools) 

2. To increase student success in Elementary Cycle 3 
French (français langue seconde, programme de 
base). 

The student success rate on the reading task of the Elementary Cycle 3.2 
assessment for French (français, langue seconde, programme de base). 

84.9% 75.8% 75.5% 77.2% 74.5% 90.3% 

3. To increase student success in Elementary Cycle 
1 English Language Arts. 

The student success rate on the reading task of the Elementary Cycle 1.2 
assessment for English Language Arts assessment. 

n/a 75.0% n/a n/a n/a 72.1% 
(4 schools) 

4. To maintain student success in Elementary Cycle 3 
English Language Arts. 

The student success rate on the reading task of the Elementary Cycle 3.2 
assessment for English Language Arts. 

66.3% 74.1% 66.7% 74.5% 84.5% 84.2% 

5. To increase student success in Secondary Cycle 1 
French (français langue seconde, programme de 
base and français langue seconde, programme 
enrichi). 

The student success rate on the reading task of the Secondary Cycle 1.2 
evaluation situation for français, langue seconde, programme de base. 

46.3% 22.5% 47.4% 33.8% 51.8% 43.6% 

The student success rate on the reading task of the Secondary Cycle 1.2 
evaluation situation for français, langue seconde, programme enrichi. 81.7% 55.9% 66.5% 76.5% 79.9% 81.9% 

6. To increase student success in Secondary Cycle 1 
English Language Arts. 

The student success rate on the reading task of the Secondary Cycle 1.2 
evaluation situation for English Language Arts. 

67.0% 71.8% 66.8% 80.6% 74.8% n/a 

The student success rate on the writing task of the Secondary Cycle 1.2 
evaluation situation for English Language Arts. 

n/a n/a n/a 92.9%% 93.0% n/a 

7. To increase student success in Secondary Cycle 2 
French (français langue seconde, programme de 
base and français langue seconde, programme 
enrichi). 

The student success rate on the writing task of the Secondary Cycle 2.3 uniform 
examination for French (français, langue seconde, programme de base). 

63.2% 73.6% 82.5% 76.7% 80.7% 73.3% 

The student success rate on the writing task of the Secondary Cycle 2.3 uniform 
examination for French (français, langue seconde, programme enrichi). 70.3% 69.0% 68.7% 74.2% 74.7% 77.1% 
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The overall aim of Goal 2 as originally stated by the Ministry, was to improve mastery of the French language.  To fully represent the particular reality and vision of the English School Boards with regard 
to language development, all Quebec English school boards included ‘mastery  of  the  English  language’  in  this  goal.   
 
The objectives identified by Riverside center primarily on literacy through reading and writing.  Student development in literacy-related competencies is understood as foundational for success across 
the curriculum.  Objectives, targets and strategies refer specifically to improvement of student success within the following programs:   

x French as a Second Language (français, langue seconde, programme de base) at the elementary level; 
x French as a Second Language (français, langue seconde, programme de base and français, langue seconde programme enrichi) at the secondary level; 
x English Language Arts at the elementary and secondary level.   

 
In light of this, the focus for the 2015-2020 period is to address: 

x Reading, in French, (programs indicated above) at Elementary Cycles 1 and 3, and at Secondary Cycle 1.2 (Secondary 2); 
x Reading, in English, at Elementary Cycles 1 and 3, and at Secondary Cycle 1.2 (Secondary 2); 
x Writing, in French (programs indicated above) at the Secondary Cycle 2.3 (Secondary 5); 
x Writing, in English at the Secondary Cycle 1.2 (Secondary 2). 

 
To support the on-going development of all literacy-related competencies, including reading and writing, a variety of topics were addressed by the schools in conjunction with and supported by 
Educational Services.  Areas of focus included building a better understanding of language development, of pedagogical approaches and strategies and of the integrated, pedagogical use of information 
and communication technologies as a means of enhancing student learning.   
 
While the public-sector negotiations reduced professional development opportunities and formalized access to teachers until January 2016, efforts were deployed through more individualized, informal 
support as needed. Common evaluations, produced by local, regional or provincial entities (RSB, DEEN, MEES, etc.), were undertaken by all students registered in targeted programs and grade levels.  
Marking centers which were held for most evaluations facilitated professional dialogue through collaboration, further developed a common understanding of program requirements, and increased 
validity of results and equity for students.  It is to be noted that schools are provided with the student learning data to contribute to their analysis of student success and the creation of a relevant action 
plan. 
 
ANALYSIS 
 
Table 1 provides an overview of the objectives, indicators, targets and baseline data. Indicators refer to the percentage of students obtaining 60% or higher in the identified task within the common 
evaluation. Table 2 provides a summary of results in terms of the student success rates on the targeted tasks within common assessments or uniform examinations, from June 2011 to June 2016. 

 
 

 
Elementary Cycle 1.2, French (français, langue seconde, programme de base – Reading 
 
While our success rate for 2016 in Cycle 1.2 seems to indicate higher student achievement than our target (85%), in reality no common assessments were imposed in recent years (only voluntary 
participation of schools is recorded in the above table); we therefore have insufficient evidence of student learning based on a commonly undertaken reading task.   As well, professional development 
opportunities offered to teachers may not have immediate impact on student results, therefore evidence of success may only be present in future years at the targeted grade.  Moreover, the impact of 
strategies and practices implemented at this cycle to enhance student success might only become visible later in student competency-development.  Tracking the success of this cohort at the end of 
Cycle 3 will be a better indicator of the successful attainment of this objective.  
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Elementary Cycle 3.2, French (français, langue seconde, programme de base)  -  Reading 
 
At 90.3%, the RSB success rate in 2016 already surpassed the established target of 83%.  However, it is too soon to determine if the 2016 results are an accurate reflection of increased student 
achievement, as the success rate for that year was significantly higher than for the previous years.  It should be noted that there is no Ministry examination for FSL de base in Cycle 3.2.  Evaluations 
emerge from various sources, making comparisons and trends more difficult to establish with any measure of certainty.  Again, professional development opportunities offered to teachers may not 
have immediate impact on student results, therefore evidence of success may only be present in future years at the targeted grade.  Also to be noted, tracking the success of students in Cycle 3.2 is 
essential in reflecting the impact of interventions implemented in Cycle 1. 
 
Elementary Cycle 1.2, English Language Arts – Reading 
 
While our success rate for 2016 in Cycle 1.2 (72.1%) seems to indicate student achievement very close to our target (75%), in reality no common assessments were imposed in recent years (only 
voluntary participation of schools is recorded in the above table); we therefore have insufficient evidence of student learning based on a commonly undertaken reading task.   As well, professional 
development opportunities offered to teachers may not have immediate impact on student results, therefore evidence of success may only be present in future years at the targeted grade.  Moreover, 
the impact of strategies and practices implemented at this cycle to enhance student success might only become visible later in student competency-development.  Tracking the success of this cohort at 
the end of Cycle 3 will be a better indicator of the successful attainment of this objective.  
 
Elementary Cycle 3.2 English Language Arts – Reading 
 
At 84.2%, the RSB success rate in 2016 already surpassed the established target of 75%.  This target was established based on trends since 2011.   It should be noted, however, that a change in the 
rubric in 2014, by allowing for a clearer, common understanding of evaluation of student work and student success, may have positively impacted practices and, as a consequence, student 
achievement.  Student success rates have been consistently above the target since that year.  Again, it is important to highlight that professional development opportunities offered to teachers may not 
have immediate impact on student results, therefore evidence of success may only be present in future years at the targeted grade.  Also to be noted, tracking the success of students in Cycle 3.2 is 
essential in reflecting the impact of interventions implemented in Cycle 1. 
 
Secondary Cycle 1.2, French (français, langue seconde, programme de base and français, langue seconde, programme enrichi) – Reading 
 
At 60%, the target for reading in français, langue seconde programme de base may seem relatively ambitious, as the 2016 success rate was 43.6%.  Highly inconsistent, the rates since 2011 have 
fluctuated between 22.5% (2013) and 51.8% (2015), leading to many questions regarding student achievement in this program.  The target set for reading in français, langue seconde, programme 
enrichi is 85%.  In 2016, the success rate in this program was 81.9%.   It should be noted that there is no Ministry examination for français, langue seconde, programme de base and français, langue 
seconde, programme enrichi in Cycle 1.2.  Evaluations emerge from various sources, making comparisons and trends more difficult to establish with any measure of certainty.  The teachers used the 
same evaluation task in June 2015 and June 2016 but the tool was refined in 2016 by a DEEN subcommittee. The tool was presented to the teachers, however no workshops specifically addressing these 
evaluations were given because of the restricted access to teachers during the first half of the year (public sector negotiations). 
 
Secondary Cycle 1.2, English Language Arts – Reading and Writing 
 
A target success rate of 85% has been set for 2020, for both reading and writing.  It should be noted that the results for 2016 for both reading and writing are unavailable due to the logistical issues 
arising from the unplanned absence of the consultant. The most recent RSB success rate for reading was 74.8%, in 2015.  The target for 2020 in reading was established based on trends since 2011.   
Success rates in reading have fluctuated since 2011, between 67.0% (2011) and 80.1% (2014), leading to questions regarding student achievement. It should be noted, however, that a change in the 
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rubric in 2014, by allowing for a clearer, common understanding of evaluation of student work and student success, may have positively impacted practices and, as a consequence, student 
achievement.  As for writing, at 93.0%, the RSB success rate in 2015 in this area already surpassed the established target of 85%.   However, questions do arise concerning the representation of student 
competency through one task. Indeed, at this time, writing tasks presented in evaluations have only centered on narratives.  Because the program requires students to be exposed to the reading and 
writing of a variety of texts, it would be useful in our analysis to take a closer look at student competency in both reading and writing through a variety of tasks.  Again, it is important to highlight that 
professional development opportunities offered to teachers may not have immediate impact on student results, therefore evidence of success may only be present in future years at the targeted grade.  
Also to be noted, tracking the success of students in Cycle 2.3 is essential in reflecting the impact of interventions implemented in Cycle 1.  
 
Secondary Cycle 2.3,  French (français, langue seconde, programme de base and français, langue seconde, programme enrichi) – Writing 
 
An 80% success rate for 2020 is the target for français, langue seconde, programme de base program.  In 2016, students achieved a 73.3% success rate.  This rate has been consistent for the past three 
years. For français, langue seconde, programme enrichi, the targeted success rate for 2020 is 85%.  In 2016, students achieved a success rate of 77.1%. This data is based on results from the writing task 
in the MEES uniform exams undertaken at this level in both programs.   
 
 
NOTES 
 
The following common strategies were used for all the objectives in Goal 2 in 2015-2016: 
 

x School Success team meetings involving curriculum consultants, individual school administrators and key teachers are an established practice at the onset of the school year - these serve to 
deepen  each  school’s  understanding  of  the student learning data emerging from common assessments and uniform exams and plan for continuously evolving student success.    

x Common marking centers and standardization sessions for all mandatory Riverside evaluations were held as they are an important means by which teachers develop a uniform understanding of 
program expectations and corresponding levels of student achievement. 

x Professional development was provided to teachers and administrators to deepen understanding and support implementation of practices and strategies aligned with areas of focus or concern 
established in school action plans.  This enables school teams to identify and incorporate a wider range of sound pedagogical practices and strategies to meet the needs of diverse learners in 
varied contexts.  
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GOAL 3: IMPROVE EDUCATIONAL SUCCESS AND PERSEVERANCE OF STUDENTS WITH HANDICAPS, SOCIAL MALADJUSTMENTS OR LEARNING DIFFICULTIES 
 
CONTEXT 
 
Table 1: Objectives, Indicators, Targets, Baseline and Outcomes Attained for Goal 3 
 

RIVERSIDE SCHOOL BOARD : OBJECTIVES, INDICATORS ,TARGETS AND CURRENT RESULTS 

OBJECTIVES INDICATORS 
RIVERSIDE 
BASELINE 
JUNE 2016 

RIVERSIDE 
TARGETS 

FOR JUNE 2020 

RIVERSIDE RESULTS 
JUNE 2016 

1.  To increase the graduation and qualification rates for 
students with special needs. 

1.1  Rate of students with special needs obtaining a 
Secondary school diploma (SSD).  69.6% 75.0% 69.6% 

1.2  Rate of students with special needs obtaining a 
qualification in the WOTP pathway (Pre Work and 
Semi-skilled) or a Centre de formation en entrepirse 
et recuperation (CFER). 

45.5% 80.0% 45.5% 

2.  To increase the success rate of students following an 
Individualized Education Plan (IEP). 

  

2.1 The success rate of students following an IEP on the 
Reading competency task of the Elementary Cycle 
1.2 English Language Arts common assessment. 

62.5% 
 

60.0% 
 

62.5% 
8 students identified 

(4 schools) 

2.2 The success rate of students following an IEP on the 
Reading competency task of the Elementary Cycle 
1.2 French (français, langue seconde, programme de 
base) common assessment. 

100% 
 

20.0% 
 

100% 
4 students identified 

(6 schools) 
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Table 2:  Graduation Rate of Students At-Risk, or Identified with Handicaps, Social Maladjustments or Severe Learning Difficulties obtaining a Secondary School Diploma (SSD) or 
Diploma of Vocational Studies (DVS)  

 

Category of Special Needs 

Total Number 

of Students 

2011-2012 

Graduation 
Rate (SSD) 

2011-2012 

Total Number 
of Students 

2012-2013 

Graduation 
Rate (SSD) 

2012-2013 

Total Number 
of Students 

2013-2014 

Graduation 
Rate (SSD) 

2013-2014 

Total Number 
of Students 

2014-2015 

Graduation 
Rate (SSD) 

2014-2015 

Total Number 
of Students 

2015-2016 

Graduation 
Rate (SSD) 

2015-2016 

Category 1: 

At-Risk 
(Students designated by codes: IEP, 02, 12,  or 21) 98 63.2% 177 40.3% 79 65.8% 210 75.6% 142 71.1% 

Category 2: 

Handicaps 
(Students designated by codes: 33, 36, 42, 44, 50) 26 42.3% 17 58.8% 15 53.3% 8 93.3% 7 71.4% 

Social Maladjustments 
(Students designated by codes: 14, 53) 20 35.0% 23 39.1% 28 75.0% 8 85.5% 6 50.0% 

Learning Disorders 
(Students designated by codes: 34) 61 63.9% 44 40.9% 51 60.8% 1 100% 2 50.0% 
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Table 3: Qualification Rate of Students with Special Needs obtaining a First Qualification in the Work-oriented Training Pathway Programs  
 

Category of Special 
Needs 

Total Number of 
Students 

2011-2012 

Qualification 
Rate 

2011-2012 

Total Number of 
Students 

2012-2013 

Qualification 
Rate 

2012-2013 

Total Number of 
Students 

2013-2014 

Qualification 
Rate 

2013-2014 

Total Number of 
Students 

2014-2015 

Qualification 
Rate 

2014-2015 

Total Number of 
Students 

2015-2016 

Qualification 
Rate 

2015-2016 

Category 1:  

At-RIsk 

Semi-Skilled trade 1 0% 11 36.4% 13 53.8% 5 87.5% 1 100% 

Pre-Work 2 100% 0 0% 6 83.3% 14 100% 2 50.0% 

Category 2: 

Handicaps (Students designated by codes: 33, 36, 42, 44, 50) 

Semi-Skilled trade 0 n/a 1 100% 1 100.0% 2 50.0% 1 0% 

Pre-Work 1 100% 0 n/a 5 80.0% 4 100% 4 50.0% 

Social Maladjustments (Students designated by codes: 14,53) 

Semi-Skilled trade 1 0% 2 0% 2 50.0% 0 n/a n/a n/a 

Pre-Work 0 n/a 2 0% 0 n/a 0 n/a 1 0% 

Learning Difficulties (Students designated by codes: 34) 

Semi-Skilled trade 5 75.0% 2 0% 2 50.0% 0 n/a 1 100% 

Pre-Work 2 100% 2 0% 0 n/a 0 n/a 1 100% 
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Table 4: Success Rate of Students with Special Needs in Grade 6 English Language Arts, Mathematics, and French Second Language 
 

Subject 
(Elementary Grade 6) 

Success Rate 2011 – 2012 
(% of students Achieving  

60% or Higher) 

Success Rate 2012 – 2013 
(% of students Achieving  

60% or Higher) 

Success Rate 2013 – 2014 
(% of students Achieving  

60% or Higher) 

Success Rate 2014 – 2015 
(% of students Achieving  

60% or Higher) 

Success Rate 2015 – 2016 
(% of students Achieving  

60% or Higher) 

Students 
Without IEPs 

Students 
With IEPs 

Students 
Without IEPs 

Students 
With IEPs 

Students 
Without IEPs 

Students 
With IEPs 

Students 
Without IEPs 

Students 
With IEPs 

Students 
Without IEPs 

Students 
With IEPs 

English Language Arts 
C1 Written Response 95.5% 77.0% 92.7% 57.9% 78.4% 38.8% 92.0% 62.0% 91.2% 60.5% 

C2 Narrative Writing 85.2% 48.5% 76.2% 34.8% 90.1% 64.2% 96.0% 82.0% 97.7% 71.7% 

Mathematics 
C1 Situational Problem 85.9% 40.9% 87.3% 44.1% 80.9% 37.4% 89.0% 47.0% 86.0% 35.1% 

C2 Mathematical Reasoning 73.4% 21.8% 80.2% 33.6% 68.7% 22.9% 82.0% 32.0% 83.7% 32.8% 

 French (français, 
langue seconde, 
programme de base) 

C1 Oral 96.7% 65.0% 88.8% 63.0% 92.4% 70.6% 79.0% 48.0% 94.0% 91.4% 

C2 Reading 83.5% 45.0% 78.0% 51.9% 83.0% 41.2% 89.0% 52.0% 93.4% 81.0% 

C3 Production (Writing) 94.1% 55.0% 89.6% 63.0% 92.9% 50.0% 92.0% 71.0% 94.4% 74.1% 

French Second 
Language programme 
immersion 

C1 Oral 96.3% 72.3% 97.8% 72.6% 99.2% 98.3% 92.0% 61.0% 98.8% 89.4% 

C2 Reading 97.2% 83.0% 94.5% 76.5% 99.4% 91.2% 97.0% 74.0% 99.2% 66.0% 

C3 Production (Writing) 91.6% 74.5% 96.7% 70.6% 90.1% 59.7% 99.0% 92.0% 99.2% 89.4% 
 

 
ANALYSIS AND NOTES 
 
Table 1 provides an overview of the objectives, indicators, targets and baseline data. Indicators refer to the percentage of students obtaining a secondary school diploma or a qualification in the Work- 
Oriented Training WOTP program in either the Semi-skilled or Pre-Work programs.  Please note that the target for all of the objectives is based on a five-year period, to be achieved by June 2020.   
 
The June 2016 baseline for the graduation rate of students with special needs obtaining a secondary diploma (objective 1.1) is 70% (157 students were identified as having a special need).  It is important 
to note that the sub group of students with special needs refers to three distinct categories including students identified as having:  

1. An IEP (which may or may not include an at-risk code) 
2. An at-risk code 
3. A MEES handicap code 

 
Under objective 1.2 (table 1), it is indicated that 45.5% of students obtained a qualification within the WOTP pathway (pre-work and semi-skilled) or a Centre de formation en entreprise et recuperation 
(CFER).  Please note that this rate is based on 11 students identified in this category.   
 
Under objectives 2.1 and 2.2, it is indicated that a success rate of 62.5% was achieved in 2016 on the Reading competency task of the Elementary Cycle 1.2 English Language Arts common assessment, as 
well as a success rate of 100% for French (français, langue seconde, programme de base) for students following an IEP.  As the target for 2020 is to achieve a 60% success rate, the 2016 information might 
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make it seem as though this was already attained.  However, it must be highlighted that no common assessments were imposed in recent years (only voluntary participation of schools is recorded in the 
above table); we therefore have insufficient evidence of student learning based on a commonly undertaken reading task. It will be important to analyze the results yearly.  We predict that the success 
rate will fluctuate as each cohort of students includes various profiles within the special needs category.   
 
Over the next five years, the Complementary Services department, in collaboration with the Educational Services department, will offer continued support to schools focusing on areas such as: evaluation 
of students with special needs; best pedagogical practices for students with identified needs; intervention resource models to meet the growing needs of our diverse students.  
 
In addition, the specialists working within Complementary Services will continue to work on identifying students experiencing difficulty in order to provide appropriate services aligned with the individual 
learning profiles.  The target for 2020 is to achieve a 75.0% graduation rate in this category. 
  
Table 2 provides a breakdown of results pertaining to the graduation rate of students identified as at-risk, handicapped, having a social maladjustment or severe learning difficulty.  In the at-risk category, 
62.1% of the students attained a secondary school diploma in 2016; 66 students were identified by their teachers as having an IEP.  In the handicapped category (students identified with a MEES code 33, 
36, 42, 44, or 50), there were 7 students in 2015-2016, with a graduation rate of 71.4%.  For the 6 students were identified with a social maladjustment (codes 14 and 53) there was a 50% graduation rate.  
Of the 2 students identified with learning disorders (code 34), only one student was successful, for a graduation rate of 50%. 
 
The overall objective of collecting data is to ensure that appropriate interventions are implemented and professional development as well as resources provided to teachers, attendants and special 
education technicians to enhance the success of students with exceptionalities.  The collection of data is a means to support professional discussion and improvement.  As the pool of students with special 
needs fluctuates yearly, it is difficult to determine the reasons behind the successful completion of secondary school requirements. In general, the overall success rate of students attaining their diploma 
decreased significantly from June 2015.  It is important to note that the June 2016 cohorts were the smallest in the six year period of the previous partnership agreement, therefore statistical representation 
is limited.  
 
Table 3 provides the qualification rate of students with special needs (at-risk, handicapped, with a social maladjustment or severe learning difficulty) in the WOTP Programs.  Due to the small number of 
student registrations, it is difficult to analyze the data.  However, it remains important to collect the success rate of students within the WOTP programs that have been identified with special needs.  
Since June 2012, results in this category have fluctuated.  These results reflect the varied learning profiles of each particular cohort.   While we do not here provide a detailed account of the results, we 
do prioritize sharing the data with the school teams for the continued support of those students who have been identified in one of the three special needs categories.  
 
Table 4 provides the success rate of students with special needs in Cycle 3.2 common evaluation tasks in English Language Arts, Mathematics, and French (français, langue seconde, programme de base 
and immersion).   This particular table does not emerge from a specific goal.  However it was deemed important to record and analyze the results of tasks within the End-of-Cycle 3 evaluation situations 
as they provided academic insight for both Educational Services and Complementary Services.  The data suggests that students following an IEP were significantly less successful than students without an 
IEP.  In the task related to oral competency in French (français, langue seconde, programme de base and français  langue  seconde,  programme  d’immersion), significant improvement can be noted, with 
a success rate of 91.4% in 2016 in français, langue seconde, programme de base, and 89.4%  for the same year in the immersion program. However, it should be noted that, in the case of the immersion 
program, no compulsory common evaluation was delivered, so not all schools are included in these results.  Moreover, the evaluation situations used in French at Cycle 3.2 are not Ministry-produced.  
They emerge from various sources, making comparisons and trends more difficult to establish with any measure of certainty.   
 
The Overall aim of MEES Goal 3 is to improve graduation and qualification rates of students with special needs.  As a means of increasing the success rate of this segment of our population, Riverside 
School Board is dedicated to providing on-going professional development opportunities, relevant resources and pertinent student placement models.  Special Education consultants will continue to 
provide monthly professional development to resource teachers to improve practice (related to pedagogical flexibility, adaptation and modification). An emphasis on early identification and intervention 
of students with special needs will remain a priority.  
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Over the past several years, a fluctuation in the graduation rate of students with special needs has been observed.  Again, it is important to note that at-risk student profiles are both broad in range and 
diverse. Moreover, students identified as at-risk may have a mental health diagnosis, or a behaviour or learning disorder that do not meet the MEES criteria for coding and, as a result, they remain in the 
at-risk  category.    Each  student’s  learning  profile  may  have  specific  academic, social, emotional, and environmental implications. Complementary Services continues to work collaboratively with school 
teams and Educational Services to identify students at risk of failing, to support schools and parents with necessary identification, evaluation and intervention, and in developing relevant and effective 
action plans towards student success. 
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GOAL 4: HEALTH, SAFETY AND SECURITY IN SCHOOLS 
 
CONTEXT 
 
Table 1: Objectives, Indicators, Targets, Baseline and Outcomes Attained for Goal 4 
 

RIVERSIDE SCHOOL BOARD : OBJECTIVES, INDICATORS ,TARGETS AND CURRENT RESULTS 

OBJECTIVES INDICATORS RIVERSIDE 
BASELINE 

RIVERSIDE 
TARGETS 
FOR JUNE 

2020 

RIVERSIDE RESULTS 
JUNE 2016 

1.  To reduce the number of students who experience any 
form of intimidation and/or violence. 

1.1 The number of suspensions and 
expulsions in each school, each year, 
which are due to bullying or violence. 

2009-2010: 
456 

Decrease by 
5% 389 

1.2 Student responses obtained from the 
OurSCHOOLTM Survey of each school, each 
year, which are related to bullying, 
exclusion or harassment. 

2011-2012: 
Elementary:  22% (F)    24% (M) 
Secondary:  16% (F)    21% (M) 

Decrease by 
5% 

 
Elementary:  19% (F)    28% (M) 
Secondary:  11% (F)    12% (M) 

2. To increase the number of students who feel safe 
attending school. 

2.1 Elementary and Secondary student 
responses obtained from the 
OurSCHOOLTM Survey  using  the  “Feeling  
Safe  at  School”  measure. 

2011-2012: 
Elementary:  87% (F)    85% (M) 
Secondary:  86% (F)    81% (M) 

Increase by 
5% 

 
Elementary:  57% (F)    57% (M) 
Secondary:  68% (F)    66% (M) 

3. To  increase  students’  sense  of  mental  well-being and 
health. 

3.1 Elementary and Secondary student 
responses obtained from the 
OurSCHOOLTM Survey  using  the  “Sense  of  
Belonging”  measure. 

2011-2012: 
Elementary:  84% (F)    85% (M) 
Secondary:  65% (F)    72% (M) 

Increase by 
5% 

 
Elementary:  87% (F)    80% (M) 
Secondary:  66% (F)    74% (M) 

3.2 Elementary and Secondary student 
responses obtained from the 
OurSCHOOLTM Survey using the 
“Advocacy”  measure  (Rating  scale  out  of  
10). 

2011-2012: 
Elementary:  5.3 (F)    5.3 (M) 
Secondary:  2.5 (F)    3.0 (M) 

Increase by 
2 points on 
the rating 

scale 

 
Elementary:  5.8 (F)    5.8 (M) 
Secondary:  2.3 (F)    2.5 (M) 

3.3 Elementary and Secondary student 
responses obtained from the 
OurSCHOOLTM Survey  using  the  “Self-
Esteem”  measure. 

2011-2012: 
 

Secondary:  65% (F)    82% (M) 
Increase by 

5% 

 
 

Secondary:  73% (F)   81%M) 
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Table 2: Suspensions and Expulsions for Reasons of Physical or Psychological Violence at Riverside School Board  

 
Table 3: Student Responses on the OurSCHOOLTM Survey for Indicators Related to a Safe School Environment  

Criteria Sector 

2009-
2010 

(No. of 
Students) 

2010-
2011 

(No. of 
Students) 

% Comparative 
Difference 

2009-2010 & 
2010-2011 

2011-
2012 

(No. of 
Students) 

% 
Comparative 

Difference 

2010-2011 & 
2011-2012 

2012-
2013 

(No. of 
Students) 

% 
Comparative 

Difference 

2011-2012 & 
2012-2013 

2013-
2014 

(No. of 
Students) 

% 
Comparative 

Difference 

2012-2013 & 
2013-2014 

2014-2015 

(No. of 
Students) 

% 

Comparative 

Difference 

2013-2014 

& 2014-2015 

2015-2016 

(No. of 
Students) 

% 

Comparative 

Difference 

2014-2015 

& 2015-2016 

Suspensions 
Elementary 166 214 +28.9% 80 -62.6% 130 +62.5% 107 -17.7% 174  +62.6% 274 +57.5% 

Secondary 286 129 - 54.9% 344 +166.7% 297 -13.7% 326 +9.8% 171 -47.5% 107 -37.4% 

Expulsions 
Elementary 0 0 0 0 0 0 0 0 0 0 0 0 0 

Secondary 4 4 0% 5 +25.0% 9 +80.0% 7 -22.2% 5 -28.6 8 +60.0% 
Total of Suspensions and 

Expulsions 
(Elementary and Secondary) 

456 347 -23.9% 429 +23.6% 436 +1.6% 440 +0.9% 371 -15.7%% 389 +4.9% 

Indicator Sector 

2011-2012 
% Result 

(Baseline) 

2012-2013 
% Result 

% Points 
Comparative  

Difference 
2011-2012 and 

2012-2013 

2013-2014 
% Result 

% Points 
Comparative  

Difference 
2012-2013 and 

2013-2014 

2014-2015 
% Result 

% Points 
Comparative 

Difference 
2013-2014 and 

2014-2015 

2015-2016 
% Result 

% Points 
Comparative 

Difference 
2014-2015 and 

2015-2016 
Female Male Female Male Female Male Female Male Female Male Female Male Female Male Female Male Female Male 

Victim of 
Bullying 

Elementary 22% 24% 20% 22% -2 -2 22% 30% +2 +8 23% 27% +1 -3 19% 28% -4 +1 
Secondary 16% 21% 17% 20% +1 -1 17% 20% 0 0 20% 21% +3 +1 11% 12% -9 -9 

Feeling Safe 
at School 

Elementary 87% 85% 83% 83% -4 -2 87% 86% +4 +3 87% 84% 0 -2 57% 57% -30 -27 
Secondary 86% 81% 85% 82% -1 +1 84% 82% -1 0 84% 80% 0 -2 68% 66% -16 -14 

Sense of 
Belonging 

Elementary 84% 85% 82% 80% -2 -5 83% 84% +1 +4 80% 83% -3 -1 87% 80% +7 -3 
Secondary 65% 72% 61% 68% -4 -4 64% 69% +3 +1 56% 68% -8 -1 66% 74% +10 +6 

Advocacy 
(Scale /10) 

Elementary 5.3/10 5.3/10 5.7/10 5.8/10 +0.4/10 +0.5/10 5.4/10 5.6/10 -0.3/10 -0.2/10 6.2/10 6.2/10 +0.8/10 +0.6/10 5.8/10 5.8/10 -0.4/10 -0.4/10 

Secondary 2.5/10 3.0/10 2.5/10 2.8/10 0 -0.2/10 2.8/10 3.5/10 +0.3/10 +0.7/10 2.5/10 2.8/10 -0.3/10 -0.7/10 2.3/10 2.5/10 -0.2/10 -0.3/10 
Positive Self-

Esteem Secondary 65% 82% 62% 80% 0 -3 66% 80% +4 0 62% 79% -4 -1 73% 81% +11 +2 



 
 

December 16, 2016  20 

ANALYSIS AND CONCLUSION 
 

Table 1 provides an overview of the objectives, indicators, targets and baseline data. Indicators refer to the number of occurrences of physical or psychological violence and the percentage of students 
who indicate feeling physically and psychologically safe in their school. The Riverside target for the 2015-2020 Partnership Agreement is to decrease occurrences of violence and bullying by 5% by 2020, 
and to increase student sense of belonging and feeling safe at school by 5% by 2020.   
 
Table 2 indicates suspensions and expulsions for reasons of physical or psychological violence over a six-year period.  It should be noted that, at this time, the term expulsion is used for both the mandatory 
transfer of a student from one school to another within Riverside and the dismissal of a student from the board.  
 
Occurrences of Physical or Psychological Violence 
 
Elementary: As shown in Table 2, elementary suspensions greatly increased from 174 in 2015, to 274 in June 2016. It should be noted that the accuracy of the 2015 results may be questionable because 
in June 2015, four of nineteen elementary schools had not submitted their suspension records.  However, in June 2016, all schools submitted reports and this may have impacted results.  In addition, 
since the implementation of Riverside School  Board’s  compulsory anti-violence, anti-bullying plans in 2010 (to be developed by schools and adopted by their governing boards), in-school administrators 
and the school board personnel have developed clear identification, intervention and reporting procedures. Thus, the process by which we identify suspensions due to incidences of violence and 
bullying is more rigorous than in the past.  There were no expulsions at the elementary school level.   
 
Secondary: The total number of occurrences of suspensions reported in Riverside School Board high schools in June 2016 is significantly lower than that in June 2015, with a decrease of 64 suspensions 
(from 171 to 107), representing 37%.  As for the total number of expulsions, it has remained relatively stable over the past three years, with a total of 8 students in 2015-2016. In future reporting, we 
will distinguish between a school board expulsion and a mandatory transfer from one school to another within Riverside School Board.  
 
In the case of both elementary and secondary, it should be noted that this data is collected by various school principals; it is difficult to ensure consistency of disciplinary measures from school to 
school.  Each school has its own anti-violence anti-bullying plan for addressing incidents of violence or bullying.   
 
Table 3 provides an overview of the indicators linked to a safe school environment.   
 
Sense of Belonging 
 
Elementary: The data indicates that the sense of belonging in school increased by 7% for females to an average of 87% in 2015-2016.  For males it decreased by 3% to an average of 80%.  For the 2015-
2020 Partnership Agreement, the target is to increase the overall sense of belonging of students by 5%. 
 
Secondary: The data indicates that the sense of belonging in school increased by 10% for females to an average of 66% in 2015-2016, compared to 56% in June 2015.  For males it increased by 6% to an 
average of 74%, compared to 68% in June 2015.  
 
It is important to note that the surveys were not consistently administered by all of the schools.   
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Victim of Bullying 
 
Elementary: For females, the self-reported cases of bullying in elementary schools remained consistent from 2009 to 2015, with an average of 21.6%.  In June 2015, 23% of girls reported being victims of 
bullying compared to 21% in June 2010. In June 2016, results indicated that 19% of females and 28% of males considered themselves to be victims of bullying.  This represents a decrease of 4% of females 
and an increase of 1% of males that claim to have experienced bullying. Our target is to decrease reported incidents of bullying by 5% by 2020. 
 
Secondary:  For females, the self-reported cases of bullying in secondary schools decreased by 9%, with 11% of high school females claiming to have experienced bullying. Cases for high school boys also 
decreased by 9%. 
 
Overall incidents of bullying decreased by 5% compared to the June 2015 results.  It is important to note that the surveys were not consistently administered by all of the schools.  
 
Feeling Safe at School 
 
Elementary: For both boys and girls, the perception of safety decreased significantly from 2015 to 2016. In June 2016, 57% of girls reported feeling safe, compared to 87% in June 2015.  In June 2016, 57% 
of boys reported feeling safe, compared to 84% in June 2015.  
 
Secondary:  The perception of safety for girls at the high school level decreased by 16 percent.  In June 2016, 68% of girls reported feeling safe at school, compared to 84% in June 2015. The perception 
of safety for boys at the high school level decreased by 14 percent.  In June 2016, 66% of boys reported feeling safe at school, compared to 80% in June 2015. 
 
In the previous Partnership Agreement, reported feelings of safety for males and females at both the elementary and secondary levels remained consistent from 2010 to 2015, with an average of 84% of 
boys and girls in the elementary sector reporting that they felt safe in school, and 81% of all students at the secondary level. The June 2016 results attached to sense of belonging are alarming and require 
careful analysis by individual school teams as they are not consistent with the previous years. 
 
The OurSCHOOLTM Survey developers also reported a change to the survey which occurred in the 2014-15 school year. 
 
Prior to the 2014-2015 school year, there was a modification to the calculation procedure for questions pertaining to perceptions of safety attending school.  The cut-off point for when a student is 
considered to feel safe was changed. Previously, the calculation included students who selected one of the following: 
 

x Neither Agree nor Disagree, 
x Agree, 
x Strongly Agree. 

 
Responding Neither Agree nor Disagree does not indicate that a student feels safe at school. Therefore, as of 2014-2015, only those students who selected Agree or Strongly Agree were included in the 
calculation.  This factor may have also impacted the overall results.   
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Summary of Outcomes for Table 3 
 
Upon analysis, general practices remained consistent: schools continued to administer the perceptions survey in the same manner and in-school support structures that existed in the previous year also 
remained stable.    A  notable  change  that  may  have  impacted  students’  sense  of  safety  was  the  teacher  pressure  tactics.    Although  we  did  not  report on the indicator for advocacy, the student survey 
indicates that an average decrease of 25% in this area was reported.  We could also consider the connection between the decrease in this area and the lack of teacher and student involvement, as student 
advocacy and perceptions of safety in school are closely related.      
 
The target over the duration of the partnership agreement is to: 

x decrease the percentage of students reporting being victims of bullying by 5% 
x Increase the percentage of students feeling safe in school by 5% 
x Increase the percentage of students feeling a sense of belonging by 5% 

 
The Complementary Services team will continue to support schools in their efforts to provide professional development to staff in related areas, and to develop preventive strategies for students in the 
area of bullying and violence prevention.  It will also continue to support schools in their efforts to provide an environment promoting a sense of belonging for students. 
 
As a School Board, we will continue to raise awareness on issues related to student safety at school (and perceptions thereof), and to develop measures by which to support students who are struggling 
in the above mentioned areas. 
 
The following common practices were mandated to encourage success in the objectives of Goal 4: 

x All schools were required to develop and implement an anti-violence, anti-bullying (AVAB) plan to be submitted to their respective governing boards.   
x All schools were required to conduct the OurSCHOOLTM Survey twice per school year. 
x All Schools were required to include their school results from the OurSCHOOLTM Survey in the Management and Educational Success Agreement (MESA) plans. 
x All schools were required to formulate an AVAB school level committee 
x All Schools were required to report incidences of violence and bullying (Bill 56 implemented in 2012) 
x To systematically record occurrences of bullying and violence in schools. 

 
School teams were offered on-going support by the Board to facilitate the above-mentioned practices.   
 
The Riverside School Board Complementary Service team has and will continue to provide professional development to in-school administrators, teachers, special education technicians, attendants, 
parents and students.   
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GOAL 5: INCREASE THE NUMBER OF REGISTRATION AND THE GRADUATION RATE OF STUDENTS IN SECONDARY SCHOOL STUDIES AND VOCATIONAL TRAINING PROGRAMS 
 
CONTEXT 
 

ACCESS has five centres offering adult education and vocational training programs.  Our centres are located in St-Lambert, St-Hubert, Brossard, Longueuil and Ste-Julie.  We have the smallest Vocational 
training program offered within the Montérégie.  We have signed an agreement to offer the DVS in auto-mechanics with New Frontiers School Board and the DVS in trucking with the Commission 
Scolaire de la Rivière du Nord. Unfortunately, these programs do not appear as having an impact on our registration numbers because the registration is transmitted by the school board where the 
authorization is recognized. We offer non-integrated, concurrent studies for the DVS in auto-mechanics as well as online courses in the DVS in Starting a business.  We also attempted to offer a work 
study program in Professional Sales. 
 

In adult education, we are growing to the point of needing more space to accommodate our student population.  We moved our centre situated in Brossard to St-Lambert in 2013-2014.  However due 
to city zoning policy, we had to close the centre and move back to our previous location in 2015-2016.  This change had an impact on our registration since we could not offer summer school to that 
population. 
 

Table 1: Objectives, Indicators, Targets, Baseline and Outcomes Attained for Goal 5 
 

RIVERSIDE SCHOOL BOARD : OBJECTIVES, INDICATORS ,TARGETS AND CURRENT RESULTS 

OBJECTIVES INDICATORS RIVERSIDE 
BASELINE 

RIVERSIDE 
TARGETS 

FOR JUNE 2018 

RIVERSIDE RESULTS 
JUNE 2016 

1.  To increase the total number of registrations in Vocational 
Training by 10% by the end of June 2018. 

1.1 The total number of registrations in Vocational 
Training. 

2012-2013 
722 

Increase by 2% per 
year 762 (Bilan 4) 

2. To increase the number of new registrations in Vocational 
Training by 10% by the end of June 2018. 

2.1 The number of new registrations in Vocational 
Training. 

2012-2013 
374 

Increase by 2% per 
year Data not available at present. 

3. To increase the number of new registrations in Vocational 
Training for students under the age of 20 by 10% by the end of 
June 2018. 

3.1 The number of new registrations in Vocational 
Training for students under the age of 20. 

2012-2013 
12 

Increase by 2% per 
year Data not available at present. 

4. To increase the number of new registrations in Vocational 
Training in a Work-Study Program (Alternance Travail-Études) by 
10% by the end of June 2018. 

4.1 The number of new registrations in Vocational 
Training in a Work-Study Program (Alternance 
Travail-Études). 

2012-2013 
0 

Increase by 2% per 
year 9 

5. To increase the number of graduates in Vocational Training by 
10% by the end of June 2018. 

5.1 The number of graduates in Vocational Training in 
the same program each year. 

2012-2013 
22 

Increase by 2% per 
year Data not available at present. 

5.2 The number of total graduates in Vocational 
Training each year. 

2012-2013 
76 

Increase by 2% per 
year Data not available at present. 

6. To increase the total number of registrations in Adult Education 
in one or more services by 25% at the end of June 2018. 

6.1 The total number of registrations in Adult 
Education in one or more services each year. 

2012-2013 
1 911 

Increase by 5% per 
year 2184 (Bilan 4) 
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Table 2:  Total Number of Registrations in Vocational Training 
 

2009-2010 2010-2011 2011-2012 2012-2013 
Baseline 

2013-2014 2014-2015 2015-2016 

292 460 598 722 645 671 762 (provisoire) 
(Source: Tableau & Enseignement secondaire, formation professionnelle et formation générale des adultes. Portrait des statistiques ministérielles juillet 2016.) 
 
 
Table 3: Number of New Registrations in Vocational Training 
 

 
(Lumix Tableaux de bord pour la formation professionnelle_Menu des Indicateurs Nationaux Sub-menu_Nouveaux inscrits) 
 
 
Table 4:  Number of New Registations of Students Under the Age of 20  
 

2010-2011 2011-2012 2012-2013 
Baseline 2013-2014 2014-2015 2015-2016 

16 28 12 21 28 (prov) Data not available at present. 
(Source: Tableau & Enseignement secondaire, formation professionnelle et formation générale des adultes. Portrait des statistiques ministérielles juillet 2016.) 
 
 
Table 5:  Total Number of Registration in a Work-Study Program 
 

2012-2013 Daseline 2013-2014 2014-2015 2015-2016 

0 0 0 9 

(Source: Bilan 4 Charlemagne juin 2016) 
 
 
 

Nb élèves - FQ
2008-2009 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015

Féminin 97 143 198 259 271 199 215
Masculin 36 52 83 104 102 113 98

Grand Total 133 195 281 363 373 312 313
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Table 6: Number of Graduates in the Same Program 
      

Nombre de diplômés - D      
 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 
2009-2010 19 72 17 2 2 
2010-2011  18 85 40 1 
2011-2012   44 61 24 
2012-2013    21 40 

 

2009-2010 2010-2011 2011-2012 2012-2013                           
Baseline 2013-2014 2014-2015 2015-2016 

19 18 44 21 40? Data not available at 
present. 

Data not available at 
present. 

(Sources: Bilan 5 Charlemagne juin 2014. *calculated  based  on  B.  ‘Total Graduation’  numbers) 
 
Table 7:  Total Number of Graduates  REVISED 

Nombre de diplômés - D     

 2013-2014  
2013-2014 
Total Grand Total 

 19 ans et moins 20 ans et plus   
Accounting 1 19 20 20 
Assistance in Health Care Facilities 2 25 27 27 
Bricklaying 1 12 13 13 
Health, Assistance and Nursing 2 37 39 39 
Secretarial Studies 1 17 18 18 
Starting a Business  2 2 2 
Grand Total 6 95 101 101 

 

2009-2010 2010-2011 2011-2012 2012-2013                           
Baseline 2013-2014 2014-2015 2015-2016 

105 142 131 76 101 Data not available at 
present. 

Data not available at 
present. 

(Source: Bilan 5 Charlemagne juin 2014) 
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Table 8:  Total Number of Registrations in Adult Education 
 

2009 – 2010 2010 – 2011 2011 – 2012 2012 – 2013 
Baseline 2013-2014 2014-2015 2015-2016 

1 066 1 016 1 414 1 910 2 265 2240 2184 (provisoire) 

(Source: Tableau & Enseignement secondaire, formation professionnelle et formation générale des adultes. Portrait des statistiques ministérielles juin 2016.) 
 
 
Table 9: Diplomation et qualifications réunis 
 

 2011 2012 2013 2014 2015 
Total 81,2 86,3 86,1 83,3 N/E 
Formation générale jeune 74,4 78,7 79,7 74,4 N/E 
Formation générale adulte 6,0 7,1 6,0 8,0 N/E 
Formation profesionnelle 0,8 0,5 0,4 0,6 N/E 

Portrait des statistiques ministérielles, juillet 2016 
 
ANALYSIS and NOTES 
 
1. The total number of registrations in Vocational Training in 2012-2013 was 722, and 762 (provisoire) in 2015-2016, which represents an increase of 0.55%.  We did not meet our target of 2% yearly 

increase, however we have shown a steady increase. 
 

2. The number of new registrations in Vocational Training in 2012-2013 was 374, and 312 in 2013-2014, which represented a decrease of 1.2%. This decrease was explained by the fact that the 
previous years, Riverside School Board had agreements with the Commission scolaire Du Littoral and New Frontiers School Board.  Both of these school boards had borrowed the RSB authorization 
to offer the Diploma in Vocational Studies (DVS) in Assistant Nurse and in Accounting, and these agreements came to an end in 2012.  The data for 2015-2016 is currently unavailable.  While we did 
not meet our target of 2% yearly increase, based on the increase shown in objective 1, we can anticipate an increase in new registrations in 2015-2016 as well. 
 
It should also be noted that in 2013-2014, Riverside School Board received the authorisation to borrow from New Frontiers School Board the DVS in auto-mechanics.  However, the news was 
received in January 2014 and we were only able to rent a garage by May 2014.  We were able to register 20 students in a first cohort in August 2014 and have experienced success since then. In 
2015-2016, we signed an agreement with the Commission scolaire de la Rivière du Nord in order to offer the DVS in Trucking to our student population. We have registered full cohorts twice a year 
since then. 

 
3. The number of new registrations in Vocational Training for students under the age of 20 in 2012-2013 was 12, and 28 (provisoire) in 2014-2015, which represents an increase of 12%.  We have met 

our target of 2% yearly increase. 
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The number of students not returning to school and who are without a diploma or a qualification is quite low at Riverside School Board. Even if we organize events for parents in the evening and 
offer  programs  such  as  “student  for  a  day”,  registration  in  Vocational  Programs  is  still  not  a  preferred  option  for  the  students of the school board. Most of our newly registered students come from 
other school boards. 
 
Of the total of students not obtaining a diploma or a qualification, only the students over 16 years old would be eligible to continue in Adult Education or Vocational Training. In 2016, out of 99 
students, 53 registered in one of our centres.  However, the majority registered in Adult Education in order to obtain a DES (A).   
 

4. We had no new registrations in a Work-Study Program (Alternance travail-études) through vocational education in 2012-2013, and 9 in 2015-2016.  We did meet our target of 2% yearly increase. 
 
In 2015-2016, we offered and promoted Professional Sales through the Work-Study Program delivery model.  However, it is difficult to recruit and retain students in that program. Due to a lack of 
participation, we were only able to graduate 9 students. 
 

5. 5.1  The number of graduates in Vocational Training in the same program each year was 22 in 2012-2013, and 40 in 2013-2014, an increase of 80%.   We met our target of 2% yearly increase. 
 
 5.2  The total number of graduates in Vocational Training each year was 76 in 2012-2013, compared to 101 in 2013-2014, which represents an increase of 34%.  We met our target of 2% yearly 

increase. 
 
  We have created positions to support the students such as Resource Teacher and Academic and Vocational Advisor.  We also implemented the mandatory Orientation Week for all the new 

students attending one of our programs.  We hope that these measures will benefit the students and that we will see a higher graduation rate and retention of students. 
 
Support from Emploi-Québec was also requested but denied due to a small amount of students attending our centres and benefitting from their program.  We are looking at developing an on-line 
survey to better understand why students leave a program before its completion.  We need to better identify the students at risk while they are attending class and before they quit in order to 
apply strategies for success.   
 

6. The total number of registrations in Adult Education in one or more services each year was 1910 in 2012-2013, and 2 184 (at Bilan 4, provisoire) in 2015-2016, an increase of 14%.  We met our 
target of 2% yearly increase. However, we do observe a small decrease in registrations in both 2013-2014 and 2014-2015.  We were unable to offer summer school to all of our student population 
those summers.  We moved a center from Brossard to St-Lambert one summer and were encouraged to offer summer school in that new location, situated in the city of St-Lambert.  But in the 
summer of 2015-2016, we forced to move out of our new center and return to the Brossard location. 
 
In Adult General Education, the number of registration shows an increase of 14%.  Our registration and attendance in AGE are very successful.  In 2014, we contributed to 8% of the total graduation 
rate of Riverside School Board. Our biggest challenge is to find more space to teach our courses during the day. We will also work on the retention of the students in the next year to increase the 
graduation rate by offering more options in Socio-Vocational Integration Program.  
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Appendices  
(Data published by the MEESR in 2015; no recent data has yet been published) 

  



 
 

December 16, 2016  29 

Tableau 1A et 1B 
Taux de diplomation et de qualification au secondaire, avant l'âge de 20 ans (obtention d'un premier diplôme) 
(Source : La convention de partenariat, MEESR – Commission scolaire :  Outil  d’un  nouveau  mode  de  gouvernance,  Portrait  des  statistiques  ministérielles,  Commission  scolaire  Riverside,  Juin 2014) 

 CS Riverside  Réseau public (72 CS)  Ensemble du Québec 
année de la première inscription en secondaire 1 : 2004-

2005 
2005-
2006 

2006-
2007 

2007-
2008 

 2004-
2005 

2005-
2006 

2006-
2007 

2007-
2008 

 2004-
2005 

2005-
2006 

2006-
2007 

2007-
2008 

dernière année d'obtention diplôme/qualification1 : 2011 2012 2013 2014  2011 2012 2013 2014  2011 2012 2013 2014 

1A. Diplomation et qualification réunies, selon le secteur 

Sexes réunis, total 81,2 86,3 86,1 83,3  69,3 71,0 71,9 73,8  73,4 75,0 75,8 77,7 

Formation générale des jeunes 74,5 78,7 79,7 74,7  61,0 63,2 64,3 65,8  66,1 68,3 69,3 70,8 

Formation générale des adultes 6,0 7,1 6,0 8,0  6,4 5,7 5,5 5,9  5,6 5,0 4,7 5,1 

Formation professionnelle 0,8 0,5 0,4 0,6  2,0 2,1 2,1 2,1  1,7 1,7 1,8 1,8 
               

Sexe masculin, total 75,3 81,9 85,3 80,7  63,1 65,3 66,4 68,1  67,6 69,6 70,6 72,5 

Formation générale des jeunes 66,6 72,5 78,2 70,9  54,7 56,8 58,1 59,3  60,1 62,2 63,3 64,7 

Formation générale des adultes 7,6 8,5 6,4 9,4  5,8 5,6 5,4 5,8  5,2 4,9 4,8 5,2 

Formation professionnelle 1,1 0,8 0,7 0,5  2,6 2,9 2,9 3,0  2,3 2,5 2,5 2,6 
               

Sexe féminin, total 87,2 90,2 86,8 85,9  75,9 77,1 77,8 79,8  79,5 80,5 81,2 83,0 

Formation générale des jeunes 82,4 84,2 81,4 78,6  67,6 70,1 71,0 72,5  72,3 74,6 75,5 77,0 

Formation générale des adultes 4,3 5,8 5,5 6,6  7,1 5,9 5,5 6,1  6,1 5,0 4,7 5,0 

Formation professionnelle 0,5 0,2 0,0 0,7  1,2 1,2 1,2 1,2  1,0 1,0 1,0 1,0 
               

1B. Diplomation et qualification séparées 

Sexes réunis, total 81,2 86,3 86,1 83,3  69,3 71,0 71,9 73,8  73,4 75,0 75,8 77,7 

Diplomation (DES, DEP, ASP) 80,6 84,7 84,7 82,4  66,8 67,2 66,9 68,7  71,4 71,8 71,7 73,6 

Qualification (CFER, ISPJ, AFP, CFMS, CFPT) 0,6 1,6 1,3 0,9  2,5 3,8 5,0 5,0  2,1 3,2 4,1 4,1 
               

Sexe masculin, total 75,3 81,9 85,3 80,7  63,1 65,3 66,4 68,1  67,6 69,6 70,6 72,5 

Diplomation (DES, DEP, ASP) 74,6 79,0 83,3 79,4  59,8 60,3 59,9 61,6  64,9 65,5 65,2 67,2 

Qualification (CFER, ISPJ, AFP, CFMS, CFPT) 0,7 2,8 2,1 1,4  3,3 5,0 6,5 6,5  2,7 4,1 5,4 5,3 
               

Sexe féminin, total 87,2 90,2 86,8 85,9  75,9 77,1 77,8 79,8  79,5 80,5 81,2 83,0 

Diplomation (DES, DEP, ASP) 86,7 89,8 86,4 85,4  74,3 74,5 74,4 76,3  78,1 78,4 78,5 80,3 

Qualification (CFER, ISPJ, AFP, CFMS, CFPT) 0,5 0,5 0,5 0,5  1,7 2,6 3,4 3,5  1,4 2,1 2,7 2,8 
 

1. Cela comprend également les élèves qui obtiennent un diplôme ou une qualification en formation générale des jeunes après une durée de 8 ans. 
 
 
  



 
 

December 16, 2016  30 

Tableau 2A 
Nombre annuel de sorties sans diplôme ni qualification (décrocheurs), parmi les élèves inscrits en FGJ 
(Source : La convention de partenariat, MEESR – Commission scolaire :  Outil  d’un  nouveau  mode  de  gouvernance,  Portrait  des  statistiques  ministérielles,  Commission scolaire Riverside, Juillet 2015) 

 CS Riverside  Réseau public (72 CS)  Ensemble du Québec 

année d'inscription : 2009-
2010 

2010-
2011 

2011-
2012 

2012-
2013 

 2009-
2010 

2010-
2011 

2011-
2012 

2012-
2013 

 2009-
2010 

2010-
2011 

2011-
2012 

2012-
2013 

               

Sexes réunis, total 110 110 110 100  12 188 11 225 10 739 10 073  13 447 12 495 12 258 11 189 

Premier Cycle du secondaire 22 18 20 18  2 584 2 298 2 168 2 188  3 087 2 806 2 785 2 575 

Secondaire 3 26 19 20 22  3 780 3 517 3 309 2 985  4 060 3 775 3 615 3 218 

Secondaire 4 24 27 35 29  2 992 2 618 2 550 2 450  3 183 2 823 2 853 2 708 

Secondaire 5 38 46 35 31  2 832 2 792 2 712 2 450  3 117 3 091 3 005 2 688 
Sexe masculin, total 69 67 52 49  7 363 6 866 6 481 6 095  8 041 7 521 7 220 6 682 

Premier Cycle du secondaire 11 13 10 10  1 483 1 346 1 285 1 261  1 770 1 631 1 571 1 470 

Secondaire 3 17 12 11 12  2 399 2 281 2 093 1 914  2 558 2 419 2 246 2 038 

Secondaire 4 14 16 13 15  1 849 1 667 1 552 1 512  1 954 1 771 1 701 1 642 

Secondaire 5 27 26 18 12  1 632 1 572 1 551 1 408  1 759 1 700 1 702 1 532 
Sexe féminin, total 41 43 58 51  4 825 4 359 4 258 3 978  5 406 4 974 5 038 4 507 

Premier Cycle du secondaire 11 5 10 8  1 101 952 883 927  1 317 1 175 1 214 1 105 

Secondaire 3 9 7 9 10  1 381 1 236 1 216 1 071  1 502 1 356 1 369 1 180 

Secondaire 4 10 11 22 14  1 143 951 998 938  1 229 1 052 1 152 1 066 

Secondaire 5 11 20 17 19  1 200 1 220 1 161 1 042  1 358 1 391 1 303 1 156 

 
Tableau 2B               

Taux annuel de sorties sans diplôme ni qualification (décrocheurs), parmi les élèves inscrits en FGJ 
               

 CS Riverside  Réseau public (72 CS)  Ensemble du Québec 

année d'inscription : 2009-
2010 

2010-
2011 

2011-
2012 

2012-
2013 

 2009-
2010 

2010-
2011 

2011-
2012 

2012-
2013 

 2009-
2010 

2010-
2011 

2011-
2012 

2012-
2013 

               

Sexes réunis 13,4 13,6 13,9 14,8  20,1 18,6 18,4 17,8  17,4 16,2 16,2 15,3 

Sexe masculin 17,6 15,7 13,6 15,3  24,8 23,1 22,7 21,9  21,5 20,1 19,8 18,8 

Sexe féminin 9,6 11,4 14,0 14,4  15,6 14,3 14,3 13,9  13,6 12,6 12,9 11,9 
 
N.B. Ces données sur le décrochage sont établies à partir d'une lecture du système Charlemagne faite au Bilan 4 de l'année suivante (lecture au mois d'août). Il s'agit des données officielles et finales.  
Elles ne sont pas compatibles avec les données du précédent portrait produit en octobre 2009.  
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Table 3 
Le  Taux  de  diplomation  et  de  qualification  selon  la  cohorte,  la  durée  des  études  et  le  sexe,  à  l’ensemble  du  Québec  et  à  la  commission scolaire Riverside  
(Source : MEESR, Diplomation et qualification - Par commission scolaire au secondaire - Édition 2015, Tableau 1) 
 

 Cohorte de 2006  Cohorte de 2007  Cohorte de 2008  Cohorte de 2009 
 5 ans 6 ans 7 ans  5 ans 6ans 7 ans  5 ans 6 ans  5 ans 
 T T T M F  T T T M F  T T M F  T M F 

                     
Ensemble de Québec 63.8 72.2 75.8 70.6 81.2  65.2 73.8 77.7 72.5 83.0  65.9 74.7 69.0 80.6  67.3 61.5 73.3 

                     

Réseau public 58.3 67.7 71.9 66.4 77.8  59.5 69.3 73.8 68.1 79.8  60.1 70.1 64.1 76.6  61.7 55.5 68.3 

Établissements privés 86.6 90.9 92.2 89.5 94.8  87.0 91.2 92.8 90.2 95.2  87.4 91.8 88.8 94.4  87.6 84.4 90.5 

                     
Langue d'ensignement: 
français 62.6 71.3 75.0 69.6 80.7  64.3 73.1 77.1 71.8 82.6  65.1 74.2 68.2 80.3  66.6 60.6 72.8 

Langue d'ensignement: 
anglais 76.2 82.3 84.5 81.4 87.9  75.5 82.4 84.5 80.1 88.9  75.5 82.3 78.4 86.3  76.2 71.2 81.6 

                     

Riverside 77.4 84.1 86.1 85.3 86.8  71.8 80.1 83.3 80.7 85.9  68.4 79.2 72.0 87.2  76.0 72.0 80.4 

                     
 
 
 


